
 

 

 

 

 

 

Early Childhood Special Education Program 
Leadership and Scholarship Focused on Learning and Development 

 

 

 

Student Handbook 

 

 
Multiple and Severe Disabilities Program 

Department of Educational Psychology and Special Education 

College of Education 

Georgia State University 

 

 

Updated Summer 2009 

 

 

 

 

 

 

 

 

 

 

30 Pryor Street 

Suite 850 

Atlanta, GA 30303 

(404) 413-8040 



2 
 

Table of Contents 

  

Page 

Overview of the Early Childhood Special Education Program   

   Introduction ……….....…………........................................................................................ 3 

   Faculty ……….....…………................................................................................................ 4 

   Overview …………………………………………………................................................. 5 

   Philosophy …………………………………………………............................................... 6 

   Standards and Competencies ……………………………………………………….......... 7 

  

Requirements of the Masters Degree & Certification Programs   

   Required Courses ………………………………………………………………………… 16 

   Course Descriptions ……………………………………………………………………… 18 

   Sample Course Plans ……………………………………………………………………... 22 

   Requirements………………………………………………………………………........... 24 

        Continuous Enrollment ……………………………………………………………….. 24 

        Grade Requirements …………………………………………………………………... 24 

        Diversity of Experiences ……………………………………………………………… 25 

        Practicum Experiences ………………………………………………………………... 25 

        Comprehensive Exams ……………………………………………………………….. 27 

        State Certification Exam ……………………………………………………………… 27 

        Reading Portfolio ……………………………………………………………………... 27 

        ECSE Portfolio ……………………………………………………………………….. 28 

        Exit Interview ………………………………………………………………………… 29 

        Time Limitations ……………………………………………………………………… 29 

        Application to Masters Degree from Non-Degree Status   …………………………… 29 

        Deadlines ……………………………………………………………………………… 29 

   ECSE Program Requirements Checklist …………………………………………………. 32 

  

Helpful Information  

   Advising ………….…………………………………………………………….………… 33 

   Course Authorizations …………………………………………………………….……… 33 

   Independent Study ………………………………………………………………….……. 33 

   Incomplete Grades ……………………………………………………………………….. 33 

   Academic Honesty ……………………………………………………………………….. 33 

   Campus Map ………………………………………………………………………….….. 34 

   Parking, Transportation, & Campus Safety ……………………….…………………....... 34 

   Counseling Services ……………………….…………………........................................... 34 

 

 



3 

 

  ECSE Handbook 2009-2010 

The Early Childhood Special Education Program 
 

Introduction 
 

 

 

 

 

 

 

Welcome to the Early Childhood Special Education Program at 

Georgia State University! This student handbook provides an 

overview of the Masters and Certification programs in Early 

Childhood Special Education offered in the Multiple and Severe 

Disabilities Program in the Department of Educational 

Psychology and Special Education at Georgia State University.  
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 Early Childhood Special Education Program  

Faculty 

 
 

Dr. Peggy Gallagher, Ph.D. (University of North Carolina Chapel Hill, 1983).  Dr. Gallagher is 

a professor and Department Chair for the Department of Educational Psychology and Special 

Education at Georgia State University. Dr. Gallagher is also Director of Project Skilled 

Credentialed Early Interventionists (SCEI) that works with Georgia‟s Babies Can‟t Wait 

program for infants and toddler with special needs and their families. Dr. Gallagher „s research 

interests are inclusion of young children with special needs; family issues, particularly siblings, 

in families of children with special needs; personnel preparation in early childhood special 

education; and issues of collaboration in special education. 

 

Dr. Elizabeth A. Steed, Ph. D. (University of Oregon, 2006).  Dr. Steed is an assistant professor 

and program coordinator for the Early Childhood Special Education at Georgia State University.  

She received her Ph.D. in Early Intervention from the University of Oregon and completed an 

Institute of Educational Sciences (IES) Postdoctoral Fellowship at Purdue University. Dr. 

Steed‟s research interests include early childhood positive behavior support (PBS) and 

supporting preschool teachers‟ use of evidence-based practices. 
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Early Childhood Special Education Program 
 

Overview 
 

The Masters and Certification programs in Early Childhood Special Education (ECSE) at GSU 

are housed in the Multiple and Severe Disabilities program in the department of Educational 

Psychology and Special Education of the College of Education at Georgia State University. The 

ECSE program prepares educators to work with young children birth through age 8 with 

disabilities and their families.  

 

The Early Childhood Special Education Program offers a Masters degree (M.Ed.) and two 

certification options, including: 

1. Early Childhood Special Education-General Curriculum (certified to teach all core 

subjects for children from preschool through 5
th

 grade with and without disabilities 

included in the general curriculum) 

 

2. Special Education Preschool (certified to teach children 3-5 years old with disabilities) 

 

There is also an add-on certification option for professionals who already hold a valid Georgia 

Special Education, Early Childhood, or Speech-Language Pathology Certification. Students in 

this program receive certification in Special Education Preschool after taking a minimum of 9 

credit hours. 

The Early Childhood Special Education (ECSE) Masters degree program may be completed in 

conjunction with the Early Childhood Special Education-General Curriculum certification or 

Special Education Preschool certification. Successful completion of this graduate program leads 

to a Masters degree (M.Ed.) in Multiple and Severe Disabilities (MSD) with a concentration in 

Early Childhood Special Education.  

All Masters and ECSE-General Curriculum certification students who successfully complete the 

program will receive an endorsement to be highly qualified to teach reading. 

Students may apply and enroll in any semester (e.g., fall, spring, or summer) and may enroll as 

part time or full time students. Graduate courses in the certification programs are taught by 

College of Education faculty, typically in the afternoon (e.g., 4:30-7:00p) or late evening (e.g., 

7:30-10p) at the Georgia State University campus in downtown Atlanta. There are a few courses 

that are offered either partially or completely online. 

All Masters and certification students are required to enroll in and complete two practicum 

experiences, including an initial (at least part-time) and a final (full time) practicum experience 

in a public preschool, kindergarten, or early elementary classroom with children with disabilities. 

Practicum experiences may be completed on the job or the student‟s advisor may arrange a 

student teaching placement. All practicum experiences are completed in either the fall or spring 

semester (i.e., not during the summer). 
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Early Childhood Special Education Program  

Philosophy 

Program Assumptions:  

We believe that: 

 Individuals preparing to teach students with disabilities need a foundation of broad general 

education based in the major academic disciplines.  

 Educators need to understand, respect, and value the multicultural backgrounds and diverse 

educational needs of students in our schools and promote cooperative programs.  

 The programs for special education personnel preparation should be based on research to the 

greatest extent possible.  

 Special education personnel preparation programs should be based on an identified set of 

teaching and facilitative skills that are related to the individual educational and developmental 

needs of individuals with disabilities.  

 Special education personnel preparation programs should prepare educators who can 

appropriately evaluate and modify strategies in response to student outcome data.  

 Special education personnel preparation programs should provide field-based opportunities 

for observation, feedback, supervision and self-evaluation of applied experiences in 

appropriate settings.  

 

Program Philosophy:  

The Special Education Program at Georgia State University is committed to preparing special 

educators who can provide scholarship and leadership focused on learning and development, 

consistent with the diverse needs and abilities of individuals with disabilities and their families. 

The faculty recognizes that the personnel it prepares must have the flexibility to adapt to the 

changing role of the special educator, the changing patterns regarding how special education 

services are delivered, and the changing social and economical context in which individuals with 

disabilities will live. The faculty is committed to providing Georgia‟s public and private schools 

with educators whose field-based education has prepared them to implement the best practices in 

special education, to communicate effectively and to work collaboratively with other special 

educators, general educators, parents and support personnel.  
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Early Childhood Special Education Program  

Standards and Competencies 

Core Competency Areas 

A carefully designed series of courses and practicum experiences prepare students to meet 

objectives within ten competency areas.  The competency areas are as follows: (1) Content, (2) 

Human Development, (3) Diversity Among Learners, (4) Varied Instructional Strategies and 

Tools, Including Technology, (5) The Learning Environment, (6) Communication Skills, (7) 

Instructional Planning, (8) Assessment, (9) Professional Commitment, and (10) Partnership to 

Support Learners, or Collaboration.  Students who graduate from the program will be competent 

in the following areas as outlined below:  

 

I. INTASC Standard 1: Content  

The teacher understands the central concepts, tools of inquiry, and structures of the discipline 

and can create learning experiences that make these aspects of subject matter meaningful for 

students.  

A. CEC (2002) Standard 1: Foundations  

Special educators understand the field as an evolving and changing discipline based on 

philosophies, evidence-based principles and theories, relevant laws and policies, diverse and 

historical points of view, and human issues that have historically influenced and continue to 

influence the field of special education and the education and treatment of individuals with 

exceptional needs both in school and society. Special educators understand how these influence 

professional practice, including assessments, instructional planning, implementation, and 

program evaluation. Special educators understand how issues of human diversity can impact 

families, cultures, and schools, and how these complex human issues can interact with issues in 

the delivery of special education services. They understand the relationships of organizations of 

special education to the organizations and functions of schools, school systems, and other 

agencies. Special educators use this knowledge as a ground upon which to construct their own 

personal understandings and philosophies of special education.  
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B. CEC/DEC Standard 5: Professionalism  

 DEC Guideline 5.1 Articulate the historical, philosophical, and legal basis of services for 

young children both with and without special needs.  

 DEC Guideline 5.3 Identify current trends and issues in ECE, ECSE and Special 

Education.  

 DEC Guideline 5.4 Identify legislation that affects children, families, and programs for 

children. 

 

INTASC Standard 2: Human development  

The teacher understands how children learn and develop, and can provide learning opportunities 

that support a child’s intellectual, social, and personal development.  

A. CEC (2002) Standard 2: Development and characteristics of learners  

Special educators know and demonstrate respect for their students first as unique human beings. 

Special educators understand the similarities and differences in human development and the 

characteristics between and among individuals with and without exceptional learning needs 

(ELN). Moreover, special educators understand how exceptional conditions can interact with the 

domains of human development and they use this knowledge to respond to the varying abilities 

and behaviors of individuals with ELN. Special educators understand how the experiences of 

individuals with ELN can impact families, as well as the individual‟s ability to learn, interact 

socially, and live as fulfilled contributing members of the community.  

B. CEC/DEC Standard 1: Child development and learning  

 DEC Guideline 1.1 Apply theories of child development, both typical and atypical, and 

apply current research with emphasis on cognitive, motor, social-emotional, 

communication, adaptive, and aesthetic development in learning situation, family, and 

community contexts.  

 DEC Guideline 1.2 Identify pre-, peri-, and postnatal development and factors such as 

biological and environmental conditions that affect children‟s development and learning.  

 DEC Guideline 1.3 Identify specific disabilities, including the etiology, characteristics, 

and classification of common disabilities in young children, and describe specific 

implications for development and learning in the first years of life.  
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 DEC Guideline 1.5 Demonstrate understanding of a. developmental consequences of 

stress and trauma, b. protective factors and resilience, c. the development of mental 

health, and d. the importance of supportive relationships. 

 

 

INTASC Standard 3: Diversity among learners  

The teacher understands how students differ in their approaches to learning and creates 

instructional opportunities that are adapted to diverse learners.  

A. CEC (2002) Standard 3: Individual learning differences  

Special educators understand the effects that an exceptional condition can have on an 

individual’s learning in school and throughout life. Special educators understand that the beliefs, 

traditions, and values across and within cultures can affect relationships among and between 

students and their families and the school community. Moreover, special educators are active and 

resourceful in seeking to understand how primary language, culture, and familial backgrounds 

interact with the individual‟s exceptional condition to impact the individual‟s academic and 

social abilities, attitudes, values, interests, and career options. The understanding of these 

learning differences and their possible interactions provides the foundation upon which special 

educators individualize instruction to provide meaningful and challenging learning for 

individuals with ELN.  

B. CEC/DEC Standard 1 – Child development and learning And Standard 6 – Field experiences  

 DEC Guideline 1.4 Apply knowledge of cultural and linguistic diversity and the 

significance of socio-cultural and political contexts for development and learning, and 

recognize that children are best understood in the contexts of family, culture, and society.  

 DEC Guideline 6.2 Work effectively with children of diverse ages (i.e., infants, toddlers, 

preschoolers, primary school-age), with children with diverse abilities, with children 

reflecting culturally and linguistically diverse family systems 

 

INTASC Standard 4: Varied instructional strategies and tools, including technology  

The teacher understands and uses a variety of instructional strategies to encourage students‟ 

development of critical thinking, problem solving, and performance skills.  
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A. CEC (2002) Standard 4: Instructional strategies  

Special educators possess a repertoire of evidence-based instructional strategies to individualize 

instruction for individuals with ELN. Special educators select, adapt, and use these instructional 

strategies to promote positive learning results in general and special curricula and to 

appropriately modify learning environments for individuals with ELN. They enhance the 

learning of critical thinking, problem-solving, and performance skills of individuals with ENL, 

and increase their self-awareness, self-management, self-control, self-reliance, and self-esteem. 

Moreover, special educators emphasize the development, maintenance, and generalization of 

knowledge and skills across environments, settings, and the lifespan.  

B. CEC/DEC Standard 2: Curriculum development and implementation And Standard 6: Field 

experiences  

 DEC Guideline 2.1 Plan and implement developmentally and individually appropriate 

curricula and instructional practices based on knowledge of individual children, the 

family, the community, and curricula goals and content.  

 DEC Guideline 6.5 Demonstrate ability to work effectively during supervised student 

teaching and/or intensive, ongoing practicum experiences (totaling at least 300 clock 

hours) in at least two different settings, serving children in two different age groups and 

with varying abilities. 

 

INTASC Standard 5: The learning environment  

The teacher uses an understanding of individual and group motivation and behaviors to create a 

learning environment and that encourages positive social interaction, active engagement in 

learning, and self-motivation.  

A. CEC(2002) Standard 5: Learning environments and social interactions  

Special educators actively create learning environments for individuals with ELN that foster 

cultural understanding, safety and emotional well-being, positive social interactions, and active 

engagement of individuals with ELN. In addition, special educators foster environments in which 

diversity is valued and individuals are taught to live harmoniously and productively in a 

culturally diverse world. Special educators shape environments to encourage the independence, 

self-motivation, self-direction, personal empowerment, and self-advocacy of individuals with 

ELN. Special educators help their general education colleagues integrate individuals with ELN 
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in regular environments and engage them in meaningful learning activities and interactions. 

Special educators use direct motivational and instructional interventions with individuals with 

ELN to teach them to respond effectively to current expectations. When necessary, special 

educators can safely intervene with individuals with ELN in crisis. Special educators coordinate 

all these efforts and provide guidance and direction to paraeducators and others, such as 

classroom volunteers and tutors.  

B. CEC/DEC Standard 2: Curriculum development and implementation  

 DEC Guideline 2.2 Use individual and group guidance and problem-solving techniques 

to develop positive and supportive relationships with children, to encourage and teach 

positive social skills and interaction among children, to promote positive strategies of 

conflict resolution, and to develop personal self-control, self-motivation, and self-esteem.  

 DEC Guideline 2.3 Establish and maintain physically and psychologically safe and 

healthy learning environments that promote development and learning. 

 

INTASC Standard 6: Communication skills  

The teacher uses knowledge of effective verbal, non-verbal and media communications 

techniques to foster active inquiry, collaboration and supportive interaction in the classroom.  

A. CEC (2002) Standard 6: Communication  

Special educators understand typical and atypical language development and the ways in which 

exceptional conditions can interact with an individual‟s experience with and use of language. 

Special educators used individualized strategies to enhance language development and teach 

communication skills to individuals with ELN. Special educators are familiar with augmentative, 

alternative, and assistive technologies to support and enhance communication of individuals with 

exceptional needs. Special educators match their communication methods to an individual‟s 

language proficiency and cultural and linguistic differences. Special educators provide effective 

language models and they sue communication strategies and resources to facilitate understanding 

of subject matter for individuals with ELN whose primary language is not English.  

B. CEC/DEC Standard 2: No specific standards  

 

INTASC Standard 7: Instructional Planning  

The teacher plans instruction based upon knowledge of subject matter, students, the community 

and curriculum goals.  
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A. CEC (2002) Standard 7: Instructional planning  

Individualized decision-making and instruction is at the center of special education practice. 

Special educators develop long-range individualized instructional plans anchored in both general 

and special curricula. In addition, special educators systematically translate these individualized 

plans into carefully selected shorter-range goals and objectives taking into consideration an 

individual‟s abilities and needs, the learning environment, and a myriad of cultural and linguistic 

factors. Individualized instructional plans emphasize explicit modeling and efficient guided 

practice to assure acquisition and fluency through maintenance and generalization. 

Understanding of these factors as well as implications of an individual‟s exceptional condition, 

guides the special educator‟s selection, adaptation, and creation of materials, and he use of 

powerful instructional variables. Instructional plans are modified based on ongoing analysis of 

the individual’s learning progress. Moreover, special educators facilitate this instructional 

planning in a collaborative context including the individuals with exceptionalities, families, 

professional colleagues, and personnel from other agencies as appropriate. Special educators also 

develop a variety of individualized transition plans, such as transitions from preschool to 

elementary school and from secondary settings to a variety of postsecondary work and learning 

contexts. Special educators are comfortable using appropriate technologies to support 

instructional planning and individualized instruction.  

B. CEC/DEC Standard 2: Curriculum development and implementation And Standard 6: Field 

experiences  

 DEC Guideline 2.1 Plan and implement developmentally and individually appropriate 

curricula and instructional practices based on knowledge of individual children, the 

family, the community, and curricula goals and content.  

 DEC Guideline 6.5 Demonstrate ability to work effectively during supervised student 

teaching and/or intensive, ongoing practicum experiences (totaling at least 300 clock 

hours) in at least two different settings, serving children in two different age groups and 

with varying abilities.  

 

INTASC Standard 8: Assessment  

The teacher understands and uses formal and informal assessment strategies to evaluate and 

ensure the continuous intellectual, social, and physical development of the learner.  
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A. CEC (2002) Standard 8: Assessment  

Assessment is integral to the decision-making and teaching of special educators and special 

educators use multiple types of assessment information for a variety of educational decisions. 

Special educators use the results of assessments to help identify exceptional learning needs and 

to develop and implement individualized instructional programs, as well as to adjust instruction 

in response to an ongoing learning process. Special educators understand the legal policies and 

ethical principles of measurement and assessment related to referral, eligibility, program 

planning, instruction, and placement for individuals with ELN, including those from culturally 

and linguistically diverse backgrounds. Special educators understand measurement theory and 

practices for addressing issues of validity, reliability, norms, bias, and interpretation of 

assessment results. In addition, special educators understand the appropriate use and limitations 

to assure non-biased, meaningful assessments and decision-making. Special educators conduct 

formal and informal assessments of behavior, learning, achievement, and environments to design 

learning experiences that support the growth and development of individuals with ELN. Special 

educators use assessment information to identify supports and adaptations required for 

individuals with ELN to access the general curriculum and to participate in school, system, and 

statewide assessment programs. Special educators regularly monitor the progress of individuals 

with ELN in general and special curricula. Special educators use appropriate technologies to 

support their assessments.  

B. CEC/DEC Standard 4: Assessment and evaluation  

 DEC Guideline 4.1 Assess children‟s cognitive, social-emotional, communication, motor, 

adaptive, and aesthetic development.  

 DEC Guideline 4.2 Develop and use formative and summative program evaluation to 

ensure comprehensive quality of the total environment for children, families, and the 

community.  

 

INTASC Standard 9: Professional Commitment  

The teacher is an effective practitioner who continually evaluates the effects of his/her choices 

on others (students, parents, and other professionals in the learning community) and who actively 

seeks out opportunities to grow professionally.  
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A. CEC (2002) Standard 9: Professional and ethical practice  

Special educators are guided by the profession‟s ethical and professional practice standards. 

Special educators practice in multiple roles and complex situations across wide age and 

developmental ranges. Their practice requires ongoing attention to legal matters along with 

serious professional and ethical considerations. Special educators engage in professional 

activities and participate in learning communities that benefit individuals with ELN, their 

families, colleagues, and their own professional growth. Special educators view themselves as 

lifelong learners and regularly reflect on and adjust their practice. Special educators are aware of 

how their own and others‟ attitudes, behaviors, and ways of communicating can influence their 

practice. Special educators understand that culture and language can interact with 

exceptionalities, and are sensitive to the main aspects of diversity of individuals with ELN and 

their families. Special educators actively plan and engage in activities that foster their 

professional growth and keep them current with evidence-based best practices. Special educators 

know their own limits and practice within them.  

B. CEC/DEC Standard 5: Professionalism  

 DEC Guideline 5.2 Identify ethical and policy issues related to educational, social, and 

medical services for young children and their families.  

 DEC Guideline 5.5 Adhere to the profession‟s code of ethical conduct.  

 DEC Guideline 5.6 Serve as advocates on behalf of young children and their families, 

improved quality of programs and services for young children, and enhanced professional 

status and working conditions for early childhood special educators.  

 DEC Guideline 5.7 Reflect upon his/her own professional practice and develop, 

implement, and evaluate a professional development plan.  

 DEC Guideline 5.8 Participate actively in professional organizations.  

 DEC Guideline 5.9 Read and critically apply research and recommended practices. 

 

INTASC Standard 10: Partnerships to support learners or collaboration  

The teacher fosters relationships with school colleagues, parents, and agencies in the larger 

community to support students‟ learning and well-being.  

A. CEC (2002) Standard 10: Collaboration Special educators routinely and effectively 

collaborate with families, other educators, related service providers, and personnel from 
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community agencies in culturally responsive ways. This collaboration assures that the needs of 

individuals with ELN are addressed throughout schooling. Moreover, special educators embrace 

their special role as advocate for individuals with ELN. Special educators promote and advocate 

the learning and well-being of individuals with ELN across a wide range of settings and a range 

of different learning experiences. Special educators are viewed as specialists by a myriad of 

people who actively seek their collaboration to effectively include and teach individuals with 

ELN. Special educators use collaboration to facilitate the successful transitions of individuals 

with ELN across settings and services.  

B. CEC/DEC Standard 3 - Family and community relationships And Standard 6 - Fields 

experiences  

 DEC Guideline 3.1 Establish and maintain positive, collaborative relationships with 

families.  

 DEC Guideline 3.2 Collaborate/consult with other professionals and with agencies in the 

larger community to support children‟s development, learning, and well-being.  

 DEC Guideline 3.3 Administer, supervise, and consult with/instruct other adults.  

 DEC Guideline 6.3 Participate under supervision as an interagency and intra-agency team 

member.  

 DEC Guideline 6.4 Provide consultation services under supervision.  

 DEC Guideline 6.6 Analyze and evaluate field experiences, including supervised 

experience in working with families and other professionals. 
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Early Childhood Special Education Program  

Required Courses 

Note: Shaded courses indicate prerequisite courses 

 Semester 

Offered 

Certification  Masters 

Degree  

Add-On 

Certification  

EPY 2050 Human Growth and Development Any X X  

EXC 4020 Characteristics and Instructional 

Strategies for Students with Disabilities 

Any X X  

EDRD 6600 Intro. To Materials and 

Methods in Reading Instruction (3) - take 

before EDRD 7550 or 7650 

Any 

 

X X  

EDRD 7550 Linking Literacy Assessment 

and Classroom Instruction (3) or EDRD 

7650 Individualized Assessment and 

Instruction for At-risk Readers (3) 

Any X X  

EXC 7030 Applied Behavior Analysis (3) Any X X  

EDMT 7400 Mathematics Concepts for 

Special Learners (3) 

Summer X X  

EXC 7929 Initial Practicum in ECSE (3) Fall, 

Spring 

X X  

EXC 7000 Collaboration with Parents and 

Professionals (3) 

Spring X X  

EXC 7010 Language Development and 

Language Disabilities (3) 

Summer X X X 

EXC 7190 Alternative Approaches to 

Literacy Instruction for Students with 

Disabilities (3) 

Any 

 

X X  

EXC 7300 Assistive Technology: Reading 

and Academics (3) 

Spring X X  

EXC 7320 Methods for Teaching Students 

with Autism (3) 

Fall X X  
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 Semester 

Offered 

Certification  Masters 

Degree  

Add-On 

Certification  

EXC 7330 Physical and Health Management 

of Students with Disabilities (3) 

Fall X X  

EXC 7650 Characteristics of Young Children 

with Disabilities (3) – prereq: EXC 4020; 

must take before EXC 7660 

Fall 

 

X X X 

EXC 7660 Methods of Teaching Young 

Children with Disabilities (3) 

Spring X X X 

EPY 7080 The Psychology of the Learner Any  X  

EPSF 7100 Critical Pedagogy (3) or EPSF 

7110 Multicultural Education (3) or EPSF 

7120 Social and Cultural Foundations of 

Education (3) 

Any  X  

EPRS 7900 Methods of Research in 

Education (3) or EPRS 7910 Action 

Research (3) or EPRS 7920 Educational 

Measurement 

Any  X  

EXC 7939 Final Practicum in ECSE (3) Fall, 

Spring 

X X  
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Early Childhood Special Education Program  

Course Descriptions 

EPY 2050 ï Human Growth and Development 

Students study the research and theory on human development spanning the years from 

conception through adolescence. The roles played by biology, gender, and culture are examined, 

as is the relationship between development and the learning process. 3.0 Credit Hours  

EXC 4020 ï Characteristics and Instructional Strategies for Students with Disabilities 

This course is designed to provide the student with an overview of the identification, 

classification, eligibility, and the unique characteristics of individuals with disabilities who 

require accommodations and adaptations throughout their life cycle. The course will focus on 

basic instructional strategies used to teach these individuals. The course includes an analysis of 

individuals across classification categories as well as an in depth review of all areas of 

exceptionalities per Georgia House Bill 671. 3.0 Credit Hours 

EDRD 7550 ï Linking Literary Assessment and Classroom Instruction 

This course involves advanced study of the planning and managing of classroom literacy events 

based on assessment information. Emphases include a supervised classroom experience where 

students (1) examine ways of recording, analyzing, and using assessment information in daily 

classroom instruction; and (2) consider cultural, psychological, social, and political issues 

associated with traditional ability groups and alternative approaches to ability grouping that can 

be implemented to meet students' needs. Course may extend beyond one term. 3.0 Credit Hours  

EDRD 7650 ï Individual Assessment and Instruction for At-Risk Readers 

Prerequisite: EDRD 6600 or EDRD 7600 or equivalent. This course introduces the use of formal 

and informal assessment methods for the diagnosis of individual student's reading strengths and 

weaknesses. Emphases include instructional strategies for working with at-risk or remedial 

readers and a practicum experience in which students compile literacy profiles of struggling 

readers using a case study approach. 3.0 Credit Hours 

EDRD 6600 ï Introduction to Materials and Methods in Reading Instruction 

Intended for students who do not have a background in education or who are not majoring in 

language and literacy education. This course introduces students to classroom approaches to 

reading instruction. Foci include examination of how children learn to read and analysis of 



19 

 

  ECSE Handbook 2009-2010 

specific strategies and materials used to teach reading. Students are involved in observing and 

analyzing literacy programs in field experience settings. 3.0 Credit Hours 

EXC 7030 ï Applied Behavior Analysis 

This course is a study of the theory and implementation of behavioral strategies for behavior 

change in students. Strategies include those for data collection and analysis and behavior 

increase, maintenance, and decrease. Applied project required. 3.0 Credit Hours 

EXC 7929 Practicum I: Early Childhood 

This intensive practicum course provides opportunity for initial in-depth experiences with early 

childhood students. This practicum may extend beyond one term. This must be completed during 

the fall or spring semester.  3.0 Credit Hours 

EXC 7000 Collaboration with Parents and Professionals 

Prerequisite: planned certification or degree program or consent of the instructor. This course 

provides students with strategies to successfully collaborate with families, teachers, related staff, 

and other members of the educational team for students in special education. This course is only 

offered spring semester.  3.0 Credit Hours 

EXC 7010 ï Language Development and Language Disabilities 

This course examines normal and delayed communication development. It includes theories of 

language development as well as implications for educational programming for preschool and 

school age students with special needs.   This course is only offered summer semester.  3.0 

Credit Hours 

EXC 7190 ï Alternative Approaches to Literacy Instruction for Students with Disabilities 

Students study the design, implementation, and evaluation of reading, writing, and spelling 

instruction for students with disabilities, with an emphasis on an explicit, direct approach to 

instruction as supported by research. Students study explicit instructional procedures in 

phonological awareness, decoding, comprehension, writing, and spelling. Commercial programs 

that are research-based and that meet the needs of students with disabilities are reviewed and 

demonstrated. 3.0 Credit Hours 

EXC 7330 ï Physical Health Management of Students with Disabilities 

This course includes a wide variety of techniques to meet the student's physical and health needs 

including how to position the student for optimal instruction, lifting and handling procedures, 

feeding techniques, and health care procedures (e.g., tube feeding, catheterization). This course is 

only offered fall semester.  3.0 Credit Hours 
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EXC 7650 ï Characteristics of Young Children with Disabilities 

Prerequisite: consent of the instructor, EXC 4020. This course focuses on legislation and 

learning and behavioral characteristics of young children with disabilities. A minimum grade of 

"B" is required for this course. This course is only offered fall semester.  3.0 Credit Hours 

EXC 7660 ï Methods of Teaching Young Children with Disabilities 

Prerequisite: EXC 7650. This course includes instructional methods, materials, and curriculum 

used in teaching young children with disabilities. Three-hour weekly field placement is required 

as part of course. This course is only offered spring semester.  3.0 Credit Hours 

EXC 7300 ï Assistive Technology: Reading and Academics 

This course provides instruction in various forms of assistive technology for students with 

disabilities and includes computer adaptations for physical access and assistive technology to 

promote reading, writing, math and other academic areas. Course may extend beyond one term.  

This course is only offered spring semester.  3.0 Credit Hours 

EXC 7939 ï Practicum II: Early Childhood 

Prerequisite: contact the department; all required EXC coursework must be completed and, for 

Masters students, comprehensive exams must have been taken and passed before enrolling.  This 

intensive practicum course provides opportunity for full-time, in-depth experiences with early 

childhood students. This practicum may extend beyond one term. This must be completed during 

the fall or spring of the semester you plan on graduating.  3.0 Credit Hours 

EPY 7080 ï The Psychology of Learning and the Learner 

This course provides an overview of major behavioral, cognitive, and sociohistorical approaches 

to learning with consideration of learning across the life span. Sources for individual differences 

in learning are discussed. 3.0 Credit Hours (Masters only) 

EPSF 7100 ï Critical Pedagogy 

Students learn ways to enhance and stimulate opportunities for democratic schooling. Topics 

address teaching for social action through community service, critical literacy, multiculturalism, 

and post colonialism. 3.0 Credit Hours (Masters only) 

EPSF 7110 ï Multicultural Education 

Students explore educational reforms in relation to race, ethnicity, culture, gender, and diversity 

within a democratic framework. Emphasis is placed on examining the economic, political, and 

social frames that affect the quality of education within a multicultural, social reconstructionist 

perspective. 3.0 Credit Hours (Masters only) 
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EPSF 7120 ï Social and Cultural Foundations of Education 

Students analyze the roles of schools in the social order from the perspectives of the humanities 

and the social sciences. 3.0 Credit Hours (Masters only) 

EPRS 7900 ï Methods of Research in Education 

Students study research methods, procedures, and designs. Preparation of research abstracts in 

education and related fields is included. 3.0 Credit Hours (Masters only) 

EPRS 7910 ï Action Research 

This course provides an overview of the research methods and philosophy of practitioner self-

study. 3.0 Credit Hours (Masters only) 

EPRS 7920 ï Educational Measurement 

Prerequisite: college algebra. The development and application of classroom assessment 

instruments and the use of standardized measurement instruments in educational settings are 

emphasized. 3.0 Credit Hours (Masters only) 

EXC 7320 ï Methods of Teaching Students with Autism 

This course provides an examination of the unique learning styles of students functioning on the 

lower end of the autism spectrum and how their disability may affect behavior and learning. 

Empirically- validated methods for teaching communication, socialization, self-help, and basic 

academics will be discussed along with the application of these methods across environments. 

This course is only offered fall semester.  3.0 Credit Hours 
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Early Childhood Special Education Program  

Sample Two-Year Course Plan for a 

Part-Time ECSE General Curriculum Certification Student 

 

Summer 

EXC 7190 Alternative Approaches to Literacy Instruction for Students with Disabilities (3) 

EDMT 7400 Mathematics Concepts for Special Learners (3) 

EDRD 6600 Introduction to Materials and Methods in Reading Instruction (3) 

 

Fall  

EXC 7650 Characteristics of Young Children with Disabilities (3) 

EXC 7030 Applied Behavior Analysis (3) 

EXC 7929 Initial Practicum in Early Childhood Special Education (3) 

 

Spring 

EXC 7660 Methods of Teaching Young Children with Disabilities (3) 

EXC 7000 Collaboration with Parents and Professionals (3) 

 

Summer 

EDRD 7650 Individualized Assessment and Instruction for At-risk Readers (3)  

EXC 7010 Language Development and Language Disabilities (3) 

 

Fall 

EXC 7320 Methods for Teaching Students with Autism (3) 

EXC 7330 Physical and Health Management of Students with Disabilities (3) 

 

Spring 

EXC 7300 Assistive Technology: Reading and Academics (3) 

EXC 7939 Practicum II: Early Childhood (3) 

Reading portfolio due in March 

ECSE portfolio due at end of semester 

 

 

 

*assumes student has completed undergraduate prerequisite courses EPY 2050 (Human Growth 

and Development) and EXC 4020 (Characteristics and Instructional Strategies for Students with 

Disabilities) 

Note: This is a sample course plan only and does not guarantee that courses will be offered on 

days and times that will allow for a student to take this exact schedule of courses. 
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Early Childhood Special Education Program  

Sample Two-Year Course Plan for a Full-Time ECSE Masters Student 

 
Summer 

EXC 7190 Alternative Approaches to Literacy Instruction for Students with Disabilities (3) 

EDMT 7400 Mathematics Concepts for Special Learners (3) 

EDRD 6600 Introduction to Materials and Methods in Reading Instruction (3) 

 

Fall  

EXC 7650 Characteristics of Young Children with Disabilities (3) 

EXC 7320 Methods for Teaching Students with Autism (3) 

EXC 7330 Physical and Health Management of Students with Disabilities (3) 

 

Spring 

EXC 7300 Assistive Technology: Reading and Academics (3) 

EXC 7660 Methods of Teaching Young Children with Disabilities (3) 

EXC 7000 Collaboration with Parents and Professionals (3) 

EPY 7080 The Psychology of Learning & Learner (3) 

 

Summer 

EDRD 7650 Individualized Assessment and Instruction for At-risk Readers (3)  

EXC 7010 Language Development and Language Disabilities (3) 

EXC 7030 Applied Behavior Analysis (3) 

 

Fall 

EPRS 7920 Educational Measurement (3) 

Take Comprehensive exams 

 

Spring 

EXC 7939 Practicum II: Early Childhood (3) 

EPSF 7110 Multicultural Education (3) 

Reading portfolio due in March 

ECSE portfolio due at end of semester 

 
 

 

*assumes student has completed undergraduate prerequisite courses EPY 2050 (Human Growth 

and Development), EXC 4020 (Characteristics and Instructional Strategies for Students with 

Disabilities), and EXC 7929 (Initial Practicum in ECSE) 

 

Note: This is a sample course plan only and does not guarantee that courses will be offered on 

days and times that will allow for a student to take this exact schedule of courses. 
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Early Childhood Special Education Program  

Requirements 

 

Continuous Enrollment 

Graduate students must register for at least a total of six hours of coursework during any period 

of three consecutive terms (fall, spring, and summer) until completion of degree. In order to 

graduate students must be actively enrolled in coursework in the program of study during the 

term they finish degree requirements for graduation.  

 

The College of Education requires that you have a planned program on file in the department and 

in Academic Assistance. Therefore, you should see your advisor as soon after being admitted as 

is possible or early in the first semester of your enrollment; do not wait for registration. When 

you see your advisor, the two of you will plan your program and both of you will sign the 

document (the Planned Program) and forward it for the Chairman‟s signature. The original will 

be kept on file, a copy sent to the Office of Academic Assistance and a copy given to you. No 

changes can be made to the courses specified on the planned program unless a petition for course 

substitution has been filed and approved. 

 

You should also get a copy of the College of Education Graduate Bulletin and keep it in your 

files. The graduate bulletin for the year that you entered the program contains the course of study 

and the requirements you must satisfy. You are responsible for knowing the regulations and 

procedures contained therein. Therefore, you should read the Bulletin‟s general sections as well 

as the courses required in your program. Ask questions about anything you do not understand! 

 

Many courses are offered only once per year, and consequently, it is important for students to 

carefully plan their program of studies.   

 

Grade Requirements 

Participation in both the Masters and certification programs is conditional upon acceptable 

performance in coursework and practica.  Students must maintain a minimum 3.0 grade point 
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average (GPA) in all graduate courses taken in the degree and licensure program.  In addition, 

students must receive a grade of “A” or “B” in all ECSE core courses.  Students who receive a 

grade of “C” or lower in an ECSE core course must retake the class.  A student who fails to earn 

a grade of “A” or “B” after taking the course a second time will be scholastically excluded from 

this major. 

 

Students who are experiencing difficulty in either coursework or practicum are expected to 

immediately notify the course instructor or practicum supervisor.  During practicum and student 

teaching, any student who is asked to withdraw from his or her site by site or university 

personnel, voluntarily withdraws from the site, receives a grade of no pass, or receives an 

incomplete. The student will not be place in a subsequent practicum or student teaching site.  A 

letter grade of “D” or “F” or an “N” (no pass) in a graduate course at Georgia State University is 

not accepted for credit, but it computed as part of the GPA.  The accumulation of more than five 

credits of “N” or “F” grades regardless of the GPA or a GPA below 3.0 at any time is considered 

unsatisfactory. 

 

Diversity of Experiences 

Each student must maintain a log of all practicum experiences, including class assignments, to 

document experiences across age, development level, and race/culture on the Diverse 

Experiences form for the Early Childhood Special Education program. You should obtain this 

form at the start of your program so that you may document your experiences as you go through 

the program. You may obtain the Diverse Experiences form from your advisor or from the 8
th

 

floor front desk. This form is due with your application for your final practicum EXC 7939, the 

semester before you plan to complete your final practicum. 

 

Practicum Experiences 

As part of the Masters and Certification program requirements, students complete two practicum 

experiences. All practicum experiences must be conducted during either the fall or spring 

semester. Students may not enroll in practicum courses (EXC 7929 or EXC 7939) during the 

summer semester. The initial practicum (EXC 7929) provides students with an opportunity to 

develop and practice skills in delivering instruction and assessment.  The student will complete 

the requirements for this practicum for 15-20 hours per week for one semester in a public school 
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setting classroom (preschool through 5
th

 grade) with young children with and without 

disabilities. The final practicum (EXC 7939) is completed after students have completed all 

coursework with the minimum grade requirements. Masters students must have also taken and 

successfully passed their comprehensive exams prior to taking EXC 7939. The final practicum is 

designed to provide the opportunity for students to demonstrate instructional management (e.g., 

IEPs, grouping, scheduling), classroom instruction (e.g., assessment, planning, management, 

instruction, evaluation), and program management (e.g., referrals, inclusion, collaboration) skills 

that have been learned in the program. It is during this practicum that students confirm that they 

have mastered those skills needed to independently teach students with and without disabilities. 

The final practicum involves a minimum of 7 hours a day for 12 consecutive weeks during one 

semester in a public school setting classroom (preschool through 5
th

 grade) with young children 

with and without disabilities. Students will meet with their advisor and final practicum 

supervisor(s) and other final practicum students for a dinner at the start of the semester in which 

they are taking EXC 7939. During this dinner, advisors and supervisors will review the 

requirements for the final practicum experience, necessary forms, the ECSE portfolio, and the 

exit interview. The advisor and supervisors will also answer all student questions and schedule 

the initial supervision visits. Students enrolled in EXC 7939 will receive a letter detailing the 

date, time, and location of this dinner before the end of the semester prior to EXC 7939.  

 

There are two options for completing initial and final practicum experiences. Students may either 

complete the experience on the job or may be placed with a master teacher: 

Placement with a Master Teacher: Students who wish to be placed with a master teacher for 

either EXC 7929 or EXC 7939 should notify their advisor as early as possible prior to the 

semester in which they plan to complete these practicum experiences so that the placement may 

be approved of by the advisor, arranged by the advisor if necessary, and the appropriate 

paperwork may be completed within the university and the school district. When students are 

placed with a master teacher, the teacher will be employed in a public school in the metropolitan 

Atlanta area, hold the appropriate certification, a Masters degree, and have at least three years of 

teaching experience in the relevant area of exceptionality.  

On the Job: Students who complete initial and final practicum experiences on the job must be 

employed in a classroom that meets the practicum requirements (i.e., public school setting 

classroom (preschool through 5
th

 grade) with young children with and without disabilities) and 
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have the approval of their principal or supervisor. If students complete their initial practicum on 

the job or entered the program with this experience, they will receive course credit for EXC 7929 

if they provide a letter from their principal or supervisor indicating: (a) date employment 

commenced, (b) program description, including grades/ages served and public school status, (c) 

classroom description, including number of students and disability type, (d) roles and 

responsibilities in the classroom, and (e) principal or supervisor‟s signature. Students often find 

that this letter is most easily completed if they draft the letter themselves and have the principal 

or supervisor complete and sign the letter. This letter should be submitted in paper copy to the 

student‟s advisor.  

 

Comprehensive Exams (Masters students only): 

Successful passage of comprehensive exams is required the semester prior to completing EXC 

7939 for Masters students. Students must register for comprehensive exams the semester prior to 

the one in which they plan to take the exam. The exam is offered each summer, fall, and spring 

semester on a Saturday fairly early (approximately the 6
th

 Saturday) in the semester. The exam 

takes place in the computer lab of the 2
nd

 floor of the COE building and will include 6-8 

questions. Sample questions for the comprehensive exams may be obtained from your advisor or 

the 8
th

 floor front desk.  You are not allowed to use notes, materials (e.g., books, articles), or 

outside resources (e.g., Internet, cell phones) during the exam.  

 

State Certification Exam: 

Students must take and pass the Georgia Assessments for the Certification of Educators (GACE) 

exam titled “Early Childhood Special Education-General Curriculum”, Tests 003 and 004. 

General information about the GACE exam may be found at: 

http://www.gapsc.com/EducatorPreparation/TeacherTesting.asp. Study materials for the ECSE 

General Curriculum exam are available online at: 

http://www.gace.nesinc.com/GA_PG_003004_opener.asp. Students may take the exam in any 

semester and make all arrangements through GACE. Students should arrange for a copy of their 

test results to be sent to GSU‟s Office of Academic Admissions when they take their exam. 

Students must also submit a copy of their passed test results to their advisor prior to graduation. 

 

 

http://www.gapsc.com/EducatorPreparation/TeacherTesting.asp
http://www.gace.nesinc.com/GA_PG_003004_opener.asp
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Reading Portfolio 

As part of ECSE Masters and certification programs, the GSU College of Education offers a 

Reading Endorsement Certificate. This program qualifies teachers to work closely with children 

experiencing general reading difficulties, more fully understand the reading process, and fulfill 

"highly-qualified" requirements for certification purposes. The Reading Endorsement program 

consists of three courses and an exit portfolio that is due in either March (spring graduation) or 

October (fall graduation). Throughout course work related to language and literacy, candidates 

gain experiences providing individualized instruction to students from a variety of grade levels to 

foster reading development, as well as reflectively applying theory into practice in preparation 

for future instruction.  

 

The Reading Endorsement Certificate is especially beneficial to students within the Early 

Childhood Special Education program in that reading is so critical to content development 

beginning in the earliest grades. An understanding of normally occurring reading processes, 

research-proven instructional strategies supportive of delayed readers, and practical assessment 

tools for the reading classroom provide both novice and veteran educators with the confidence 

and expertise to lead informed conversations among parents, colleagues, and administrators. 

 

The Reading Endorsement Certificate is offered and supervised by the faculty in the Urban 

Literacy Clinic. If students have any questions about the reading portfolio or endorsement, they 

should contact the faculty in this program directly. The current contact person is Heather Lynch 

who may be contacted at msthllx@langate.gsu.edu or 404-413-8473. More information about the 

reading endorsement, including a sample reading portfolio is available at: 

http://education.gsu.edu/literacyclinic/4201.html.   

 

ECSE Portfolio 

Each student seeking certification in Early Childhood Special Education or Preschool Special 

Education must maintain a portfolio that documents their mastery of specific program outcomes. 

The portfolio is due to the student‟s advisor at the end of the EXC 7939 semester, at least one 

week in advance of the student‟s exit interview. The portfolio should include assignments 

completed throughout the program, organized by dividers, with a summary page at each divider. 

A recommendation for dividers to include in the ECSE portfolio is as follows: (a) Child and 

mailto:msthllx@langate.gsu.edu
http://education.gsu.edu/literacyclinic/4201.html
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Human Development, (b), Disability, (c) Assessment, (d) Goal Planning, (e) Curriculum 

Planning, (f) Language and Literacy, (g) Math, (h) Science and Social Studies, (i) Adaptive and 

Motor Skills, (j) Arts and Music, (k) Social and Emotional Skills, (l) Managing Challenging 

Behavior, (m) Collaboration with Families, (n) Diversity, (o) Technology, and (p) Professional 

Development. The use of these recommended divider titles is not mandatory. Further, portfolios 

may be submitted in either hard copy form (e.g., in binders) or electronically (e.g., as a pdf). 

Each student has flexibility in how he or she would like to present their cumulative work in the 

ECSE Portfolio. 

 

Exit Interview  

Students will schedule an exit interview, a meeting that will last approximately 1 hour, with their 

advisor for the end of the last semester in which the student is enrolled. This meeting is usually 

scheduled during the last few weeks of this semester. During the meeting, the student and 

advisor will review the student‟s work in the program through the ECSE portfolio. The advisor 

will also ask the student to share about his or her experiences in the program, both positive and 

constructive. The advisor will address any remaining questions or concerns for the student prior 

to his or her graduation from the program. If the student‟s future employment and contact 

information is known at the time of the exit interview, the advisor will collect this information 

for follow-up purposes. 

 

Time Limitations: 

Coursework may be no more than six calendar years old at the time of graduation. 

 

Application to Masters Degree From Non-Degree Status: 

Students who are admitted as non-degree students and are interested in applying to the Masters 

program should pay particular attention to the enrollment limitations in their acceptance letter. 

Only nine (9) hours of graduate coursework completed beyond prerequisite requirements may be 

used toward the Masters degree.  
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Deadlines: 

 Applications for the prerequisite practicum (EXC 7929) must be filed immediately 

upon starting the program by students who have not completed an undergraduate student 

teaching or equivalent. Students may obtain the application for EXC 7929 from the 8
th

 

floor front desk and should submit the application to the 8
th

 floor front desk staff. 

 Applications to take the comprehensive examinations must be filed no later than one 

semester proceeding the semester in which you plan to take the examination. Students 

may obtain the application for the exam with sample study questions from the 8
th

 floor 

front desk and should submit the application to the 8
th

 floor front desk staff.  

 Applications for final practicum (EXC 7939) should be filed at least one semester in 

advance of the intended practicum. Students may obtain the application for EXC 7939 

from the 8
th

 floor front desk and should submit the application with their Diverse 

Experiences Form to the 8
th

 floor front desk staff. If the student is completing EXC 7939 

in a placement with a master teacher, he or she must complete a Criminal Background 

Check as part of his or her EXC 7939 application. Criminal Background Check forms are 

available in the Office of Academic Assistance, 3
rd

 floor, College of Education. This 

form must be submitted to the OAA with a $10.00 check or money order. Proof of tort 

liability insurance is also required if you are completing your final practicum in a 

placement with a master teacher.  Students may receive this form from the 8
th

 floor front 

desk staff and should submit the form to their advisor. 

 Petitions for course substitutions must have the prior approval of your advisor, the 

department chairman, and the dean of the College of Education before the course is 

taken. Therefore, petitions must be filed early enough to work their way through the 

process before it is time for you to register. Retroactive approvals are not given.  

 Before you can be recommended for certification, you must pass the GACE II exam in 

your certification area. Neither the college nor the department will recommend you for 

certification prior to the completion of those courses and GACE requirements specified 

on your planned program. You may apply for certification when you have completed all 

requirements for certification on your planned program. You must file the necessary 

forms required for the recommendation for certification to the Office of Academic 

Assistance, Room 300, College of Education Building. 
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 Applications for graduation must be filed two semesters in advance. Applications are 

available in the Graduation Office in 231 Sparks or on line at 

http://www.gsu.edu/es/graduation.html. Note: You must be enrolled for at least six credit 

hours during your last three terms, including at least 3 credit hours during the term that 

you are graduating.  

 

http://www.gsu.edu/es/graduation.html
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ECSE Program Requirements Checklist 

Name_________________________________   Advisor________________________________ 

Date 

Completed 

 

  

Planned Program: Complete prior to or during first semester 

 

  

EXC 7929: If not completing on the job, apply during first semester 

 

  

Comprehensive Exams (Masters only): Apply one semester before you plan to take the 

exam; must pass before you may take EXC 7939 

 

  

EXC 7939: Apply after completion of all coursework and one semester before you plan 

to take the course; include Diverse Experiences form; submit Criminal Background 

Check form with $10 check or money order and proof of Tort Liability if completing 

with a master teacher   

 

  

Graduation: Apply two semesters prior to the semester that you plan to graduate 

(Graduation Office - 231 Sparks or online at http://www.gsu.edu/es/graduation.html).  

 

  

State Certification Exam: Register for the ECSE-General Curriculum exam with GACE, 

take and pass the exam prior to graduation; send results of the exam to Georgia State 

University and provide advisor with a copy of the results  

 

  

Teacher Certification: Apply through the Office of Academic Assistance once 

certification requirements are complete 

 

  

Reading Portfolio: Complete and submit via Live Text in October (Fall graduation) or 

March (Spring graduation)  

 

  

Exit Interview: Schedule I hour meeting with advisor for the end of the last semester 

 

  

ECSE Portfolio: Complete and submit to advisor at least one week prior to the exit 

interview, scheduled for the end of the last semester 

 

http://www.gsu.edu/es/graduation.html
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Early Childhood Special Education Program  

Helpful Information 

 

Advising 

Students should contact their advisor immediately when they have any questions about courses, 

requirements, or anything else during their time in the program. The student will receive the 

most prompt response if he or she contacts the advisor through email. However, the phone or in 

person meetings may be necessary for longer, more in depth discussions. Students should make 

an appointment via email with their advisor for personal meetings. Faculty advisors teach classes 

on and off campus, conduct research, and supervise practicum students, so they may not be 

available if you drop in to the office.  

Course Authorizations 

From time to time, a course that a student may wish to register for will require authorization. In 

the event that course registration is blocked for this (students will get an error message), students 

should email their advisor with the course number and name, semester of the course offering, 

and the student‟s Panther ID. The student‟s advisor will pass along this information to the 

appropriate individual to authorize the student to register for the course.  

Independent Study  

Independent study courses may not be substituted for a course that is taught on a regular basis. 

Incomplete Grades 

Incomplete grades are only given for medical reasons and must be removed before the end of the 

next semester. See the complete description of procedures regarding incomplete grades in the 

College of Education Graduate Bulletin. 

Academic Honesty 

As members of the academic community, students are expected to recognize and uphold 

standards of intellectual and academic integrity. The University assumes as a basic and minimum 

standard of conduct in academic matters that students be honest and that they submit for credit 

only the products of their own efforts. Both the ideals of scholarship and the need for fairness 
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require that all dishonest work be rejected as a basis for academic credit.  

The University‟s policy on academic honesty is published in the Faculty Affairs Handbook and 

the Student Handbook, On Campus, which is available to all members of the University 

community. The policy represents a core value of the University and all members of the 

University community are responsible for abiding by its tenets. Lack of knowledge of this policy 

is not an acceptable defense to any charge of academic dishonesty. All members of the academic 

community, including students, faculty, and staff, are expected to report violations of these 

standards of academic conduct to the appropriate authorities. For questions or further 

information about how issues of academic honesty will be handled in the ECSE program, please 

see the Georgia State University Student Code of Conduct and Policies on Academic Conduct 

and Policies: http://www2.gsu.edu/~wwwdos/codeofconduct_conpol.html.  

 

Campus Map 

http://www.gsu.edu/map.html 

 

Campus Parking, Transportation, & Campus Safety 

 Parking, including budget cards, monthly passes, and student lots: 

http://www.gsu.edu/gastate_parking.html  

 Public transportation, including MARTA: http://www.gsu.edu/transportation_marta.html  

 Walking and cycling to and around campus: http://www.gsu.edu/walking_cycling.html  

 GSU University Police provide safety escorts to walk with students to parking lots and decks 

24 hours a day as well as vehicle assistance (e.g., locked cars, changing tires, battery 

recharging): www.gsu.edu/gsupolice or 404-413-2100 

 

Counseling Center 

Students may access counseling services including stress management, couples counseling, and 

personal individual counseling at the Georgia State University Counseling Center. The center is 

located in the Citizen‟s Trust Building at 75 Piedmont Ave NE and is available for drop-ins from 

8:30-5:15 Monday through Friday and until 8 p.m. on Tuesdays or by appointment by calling 

404-413-1640.  

 

http://www2.gsu.edu/~wwwdos/codeofconduct_conpol.html
http://www.gsu.edu/map.html
http://www.gsu.edu/gastate_parking.html
http://www.gsu.edu/transportation_marta.html
http://www.gsu.edu/walking_cycling.html
http://www.gsu.edu/gsupolice

