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What is Reading Recovery®?

Reading Recovery isahighly effective short-termintervention of
one-on-onetutoring for low-achieving first gradershaving difficulty
learningtoread and write. Theinterventionismogt effectivewhenit
isavailabletodl studentswho needit andisused asasupplement to
good classroom teaching.

In Reading Recovery, individual studentsreceiveahalf-hour lesson
each school day for 12 to 20 weekswith aspecially-trained Reading
Recovery teacher. Assoon asstudents can read withinthe average
rangeof their classand demongratethat they can continuetoachieve,
their lessons are discontinued, and new students beginindividual
indruction.

Therearetwo positiveoutcomesof Reading Recovery: most children
successfully complete the program, and a small number are
appropriately identified asneeding further assessment and longer-
term support.

“| have seen the
excitementina
child’'seyeswhen
[ he] receivesjust
that little bit of
extra help needed
to get on board
with the rest of
theclass.”

LauraG.Albertson
Firs GradeTeacher



Program History

Reading Recovery was devel oped by New
Zealand educator and researcher Dr. Marie
M. Clay. Dr. Clay conducted observational
researchinthemid-1960sthat enabled her
to design waysto detect children’s early
reading difficulties. Inthemid-1970s, she
developed procedures with teachers to
alow thelowest achieving childrento caich
up to their peers. The program wastested
inNew Zealand and becameanationd programin 1982. Sinceitssuccess
inNew Zed and, Reading Recovery hasspread toAustraia, the United
States, Canadaand Great Britain. Morethan onemillionfirst graders
have been served in the United States since Reading Recovery was
introduced herein 1984. Reading Recovery has been reconstructed in
Spanish and devel opmentsarewel | underway to reconstruct the program
inFrench and Danish.

Dr. Marie M. Clay

Reading Recovery isbased on substantial research about how children
learnto read and write. Itsrootsarein Marie Clay’sbasic researchin
classroomsand clinicsaswell asintensve studiesfrom other disciplines.
Clay explored thequestion, “What ispossiblewhen we changethedesign
and delivery of traditional education for the children that teachersfind
hard toteach?’ A number of studiesexaminedthisquestion, including the
original Reading Recovery design studies, field monitoring studies, and
subgroup studies. Reading Recovery is also subjected to ongoing
eval uation through the collection of dataon every child who entersand
leaves Reading Recovery to determinewhat progressthe

l.,“; H” M |'H|I| child has made. Numerousfollow-up studies document
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Reading Recovery’scontinued positiveimpact onchildren’s
literacy performancethrough the primary grades.
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Reading Recovery and
Scientific Research

The Elementary and Secondary EducationAct (ESEA) of 2002 callsfor
programsthat are based on scientific research. Reading Recovery hasa
strong scientific research base. The structure and design are consistent
with asubstantial body of research on how children learnto read and
write. In addition to extensive basi ¢ research on reading and writing
behaviors, Marie Clay conducted a series of studies leading to the
development of Reading Recovery (including field trials, follow-up
studies, replication studies, monitoring studies and sub-group studies).
Changein Reading Recovery isaddiberate, careful, ongoing process
based on continuousresearch.

Ongoing research and eval uation employ systematic methodology to
collect dataannually onal childrenreceiving Reading Recovery service.
Sound observationa instrumentswith established vaidity and reliability
are used to determine gainsacrossmultiplemeasures. Dataareavailable
for morethan 1,000,000 childreninthe United Statesalone!

Rigorousdataanalysis procedures are followed and monitored by the
National Data Evaluation Center. Numerousfollow-up studies show
long-term continued progressfor Reading Recovery children. Reading
Recovery research has been accepted by many peer reviewed journals.
Studies by Reading Recovery and independent researchers have
demongtrated positive outcomesfor children.

TheNationa Reading Panel hasidentified five essential componentsof
ingtruction inreading: phonemic awareness, phonicsingtruction, fluency
instruction, vocabulary instruction and text comprehensioninstruction.
Reading Recovery lessonsincludeall five components. Fact Sheets
describing how Reading Recovery includes each of thefive components
areavailablefrom the Reading Recovery Council of NorthAmerica.

“ Reading
Recovery
opened up a
world of
awareness
about reading
our child didn’'t
have before.”

GeorgiaParent of a
Firs GradeReading
Recovery Child



Reading Recovery at
Georgia Sate University

“If achild can
be taught to
read infirst

grade, the
likelihood that
he/shewill be
retained or will
drop out of
school isgreatly
reduced.”

HildaB. Gillis, Principal
Linwood Elementary

TheUniversity

GeorgiaState University isaleading urban research university inthe
heart of downtown Atlanta. It features six academic collegesand an
educationa philosophy of combining teaching, research and serviceinto
onelearning experience. Today, theuniversity isoneof thelargestinthe
country, with morethan 35,000 students seeking degrees each year, and
another 23,000 in continuing education courses. The College of
Education, in which the Early Childhood Education Department and
Reading Recovery Program are situated, ishighly regarded for training
outstanding teachers. Three of thelast eight Georgia Teachers of the
Year are GeorgiaStateaumni.

Teacher Leader Training
GeorgiaState University isoneof 22 university centersfor training teacher
leadersin the United States. Reading Recovery began at Georgia State
University in 1990-91 when Clifford 1. Johnson, with support of the
Pittulloch Foundation, attended Ohio State University for afull academic
year of post-doctora study in Reading Recovery research and training
techniques. Teacher Leader traini ng began in1991-1992. GeorgiaState
s Universty isaregiond
training center and, in
addition to Georgia,
has trained teacher
leadersfor Tennessee,
Florida, Alabama,
Virginiaand provides
ongoing support tothe
teacher |eader and the
Reading Recovery
projectin Bermuda.

Thetraining programinvolvesafull-time academic year. In addition to
university coursework, theteacher leaders-in-training teach four children
daily inaReading Recovery program, engagein field activitieswith
experienced teacher leaders and trainers and examine theoretical and
implementation issuesthroughout the year. Participantsin the teacher
leader training program are selected for training by their school digtricts.
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University and School District Collaboration

University Reading Recovery personnel work closdaly with theschool districts
that areimplementing thisearly intervention program. Thecollaboration of the
school and the university promotes change within the system to improve
ingtructionfor al children. University personnel providefollow-up support to
trained teacher leadersthrough sitevisitsto the school systems, professional
development sessionsand support with dataanalysis. Thisongoing support
providesthestructurefor aquality implementation of Reading Recovery. The
university —school district collaboration also supportsthetraining of Reading
Recovery teachers. Currently GeorgiaState University offerscredit toeleven
Stesfor teacher training. Theseteacher training Sitesprovideteacher training
for some25|ocal school digtricts. Theother sitesruntheir credit through local
univergties

“ Reading
Recovery offers
U.S education
itsfirst real
demonstration of
the power of a
process
combining
research,
development
(including
ongoing teacher
education),
mar keting, and
technical
support in an
orchestrated
system of
change.”
K.G.Wilson and B. Davis



The Reading Recovery L esson

“ Reading
Recoveryisa
great
program...[it]
encompasses
all the needed
aspects of
learning to
read — phonics,
context skills,
vocabulary
building,
literature,
comprehension
skills, and
creative
writing.”

Lamar Scott, Principal
DovesCreek Elementary

Reading Recovery lessonsallow for accelerated learning so that the
child can catch upto hisor her peersand closethe achievement gap as
quickly aspossible and then continueto learn independently. Thison
average takes 12-16 weeks. Reading and writing are both essential
partsof thelesson.

Eachlessonincludesthefollowing aspects.

Readingfamiliar stories

Reading astory that wasread oncethe day before
Workingwith |ettersand words using magnetic letters
Writing astory

Working with acut-up sentence

Reading anew book that isread independently the next day

Each Reading Recovery lesson incorporates the five components
identified by thefederal Elementary and Secondary EducationAct as
essential in acomprehensive reading program in reading. Thefive
components are phonemic awareness, phonicsinstruction, fluency
ingtruction, vocabulary ingtruction and comprehensioningtruction.

Accderated learning ispossible becausetheteacher individualy designs
and delivers each lesson based on careful observation of thechild’'s
strengthsin reading and writing. Theteacher teachesin suchaway as
tosupport thechildin deve oping theeffective Srategiesthat good reeders
use.



TheLast Five Years of Reading
Recovery in Georgia

Reading Recovery in Georgiahas steadily expanded since 1991-1992
when the program began with one school system and nineteachers

involved. Since the
program, began morethan
20,000 children have
benefited. Over thepast five
years the program
expanded with the
exception of the 2002-
2003 school year (Figure
1). In 2002-2003 hard
economic times forced
some school systems to
makedifficult decisonsand

reduce the opportunity for their at-risk children to be served by the
Reading Recovery program.

The Georgia State Reading Recovery program and the school systems
who are partnershaveworked hard to maintain an effectiveand efficient
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Figure 1: Schools, Teachers and Children
Participating in Reading Recovery in Georgia
1995-2003
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Figure 2: Percentage of all Children who

were Discontinued in Georgia
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| , , : : teachers participate in toseeachild
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development aslong asthey who once
are involved in Reading struggled
Recovery. We continueto work to achieve better resultsevery year become a
and to target particul ar aspects of the program. With the hard work of gmilin gan d
all concerned theresultshave generally been alittle better each year,
which hasbeen very encouraging (Figure 2). Theresultsin Georgiaare successful
similar tothenational dataor alittle better. In 2002-2003 the national reader.”

discontinuing rate was 59 percent compared to Georgia sdiscontinuing

rate of 63 percent.

Reading Recovery Teacher
inTraining




ThelLast Five Years of Reading
Recovery In Georgia cor't)

“ Some kids just
need a little
extra attention
at an early age
to make the
difference.
[ Reading
Recovery] gives
the kids (and
their family)
just that.”

Sherry Chagtain
Haber sham County Parent

Reading Recovery Children Maintain
Their Gains

Figure 3 showstheresults of afollow-up study on Reading Recovery
studentsin Gwinnett County, Georgia. Studentswho had one or more
Reading Recovery lessonsweretested at theend of Grades 1, 2, and 3.
At the end of

Figure 3: Gwinnett County Follow-up Study Grade 1, 62
percent of the
Reading
Recovery
children (N-
498) were
reading on or

above grade
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1st Grade 2md Grade 3rd Grade

X at or abouve
grade level

level. At the

end of Grade
2, 87 percent (N-289) of the Reading Recovery childrenwhoremained
inthe system werereading on or above gradelevel, and at the end of
Grade 3, 83 percent (N-192) weredoing 0. Thissuggeststhat Reading
Recovery children devel op aself-extending system that assiststhem
beyondfirst grade.

Figure 4: Longitudinal Data Showing Text
Teading Progress for Discontinued Reading
Recovery Students in Cobb County Schools

Discontinued
(graduated)
Reading 40

Recovery | z DEntrs

students in | ,, ] mEnd of Ist
Cobb County | | aEnd of 51d
weretested for . B End of 4th

text reading 1997-98 1998-99 1999-00 2000-01 2001-02 o -nd Of Bth
level at theend Text Level

of Grade 1 (end

of Grade 1 = level 14-16); Grade 2 (end of Grade 2 = level 18-20);
Grade 3 (end of Grade 3 = level 22-24); Grade 4 (end of Grade 4 =

level 26-30); and Grade 5 (end of Grade 5 = level 30+). The data
show that themgjority of these students continued to read at or above
theaveragetextlevd for their gradeleve inthefollowing years.
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TheLast Five Years of Reading

Recovery in Georgia (con't)

Reading Recovery Children are

Closing the Gap

The Federal government and the State of Georgia are directing
considerabl eresourcestowards closing the achievement gap between

different groupsof children. Itis
their aim to have al children
reading on gradelevel by Grade a5
3. Reading Recovery’sgoal is
to help the lowest achieving | T
children and thusmovechildren g
towardsclosing the gap. E 1

Childrenin Georgiawho receive 0
free and reduced lunch are

Figure 5: Text Reading by Poverty Level
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performing at muchlower levels

thantheir random sample (RS) peersat the beginning of theyear. With
theass stance of Reading Recovery, the children who are discontinued
from the program can, on average, read at higher levelsthantherandom
samplefreelunch group and arebeginning to closethegap totheregular

lunch group.

African-American and white studentsin the random sample begin the
year at fairly similar levelsbut the gap widens throughout the year.
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Figure 6: Text Reading Level by Race
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African-American Reading
Recovery studentsbeginthe
year condderably lower than
ether theAfrican-American
or white random sample
groups. African-American
studentswho discontinued
made accel erated progress
and closed the gap withthe
African-Americanrandom

samplechildren but had not closed the gap with thewhiterandom sample

by theend of theyear.




Evaluation for 2002-2003

“ Reading
Recoveryisan
excellent
programto
reach the
children who
need
concentrated
Instruction that
Is difficult to
providein the
regular
classroom.”

Principal inaGeorgia
Elementary School

Therearetwo mainreasonsfor theannua Reading Recovery evauation. These
are(a) toreport student outcomesand (b) to planfor improved implementation
and instruction based on an analysis of effectivenessand efficiency. Data
were collected for all children served during the school year by Reading
Recovery, evenif a child had only one session.

1. Discontinued: A childwho successfully met therigorous
criteriato bediscontinued from theintervention during the
school year or at thetime of year-end testing.

2.  Recommended Action after a Full Program: A child
who was recommended by Reading Recovery
professionals for assessment/consideration of other
indructiona support at thepoint of departurefrom Reading
Recovery, after receivingafull programof at least 20weeks
(apositive action benefiting the child and the schooal).

3. IncompleteProgram at Year-End: A childwhowasstill
in Reading Recovery at the end of the school year with
insufficient time (Iess than 20 weeks) to complete the
intervention.

4. Moved WhileBeing Served: A child who moved out of
the school whilebe ng served before specific program status
could be determined and who may or may not have had a
full program of 20 weeks.

5.  Noneof theAbove: A rarecategory used only for achild
whowasremoved from Reading Recovery under unusual
circumstances, with fewer than 20 weeks of instruction
(i.e., removed after the child was moved to kindergarten).

Reading Recovery dataarefrequently analyzed for those childrenwho had an
opportunity for a“full program.” Full-program Reading Recovery children
arethose children who discontinued plusthose who had an opportunity to
receive servicesfor 20 or moreweeksand did not discontinue.
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Literacy Measures

The six tasks in Clay’s (1993a) An Observation of Early Literacy
Achievement were used as pre-test and post-test measures. Thesurvey
taskshavethe quditiesof sound assessment instrumentswithreliabilities
andvdidities

1. Text Reading

a.  Scoring: Text levels00-02 = readiness; 3-8 = preprimer; 9-
12 = primer; 14-16 = end of grade 1; 18-20 = grade 2; 22-
24 = grade 3; 26-30 = grades 4-6.

b.  Purpose: Todeterminean appropriateleve of text difficulty

and to record, using arunning record, what the child does
when reading continuoustext.

c. Task: Toreadtextsrepresenting agradient of difficulty until
thehighest text level with 90% accuracy or better isdetermined
withteacher recording text reading behaviorsduringtheora
reading task; textsweredrawn from established basal systems
and have, over theyears, proved to be a stable measure of
reading performance.

2. Letter Identification
a.  Scoring: Maximum score= 54

b. Purpose: To find out what letters the child knows and the
preferred mode of identification.

c. Task: Toidentify upper andlower caselettersand conventiona
printformsof ‘a and‘g’.

3. Word Test
a. Scoring: Maximum score= 20

b. Purpose: Tofind out whether thechildisbuilding up apersond
resource of reading vocabulary.

c. Task: Toreadalist of 20 high-frequency words.

-11 -

“ Reading
Recovery has
greatly
impacted test
scoresina
positive way.
Childrenwere
helped who
might have
slipped through
the cracks.”

Columbus GA
Classroom Teacher



“ Reading
Recovery
teachershave
the skill,
knowledge,
patience (and
maybe some
magic faerie
dust) to
accomplish
giant tasksin a
very short
time.”

Parent of twochildren
whoparticipatedin
Reading Recovery

L iteracy M easur es (Continued)

4. Conceptsabout Print

a

b.

Scoring: Maximum score= 24
Purpose: To find out what the child haslearned about the
way spoken languageisputinto print.

Task: Toperformavariety of tasksduring book reading by
theteacher.

5. WritingVocabulary

a

b.

C.

Scoring: Count of wordsinal0-minutetimelimit.

Purpose: Tofind out whether the childisbuilding apersona
resource of wordsthat are know and that can bewrittenin
every detall.

Task: Towriteall knownwordsin 10 minutes.

6. Dictation (Hearingand Recording Soundsin Wor ds)

a

b.

Scoring: Maximum score= 37

Purpose: To assess phonemic awareness by determining
how well the child representsthe soundsof | etter and clubster
of lettersingraphicform.

Task: Towriteadictated sentence, with credit for every
sound correctly represented.

All six tasks of the Observation Survey were administered to Reading
Recovery studentsinthefal (start of the school year) and/or at entry to
theintervention. Thesescoresserveaspretest measuresintheevauation
design. Thesix taskswere aso administered, by someone other than
the child’ steacher, to Reading Recovery students upon discontinuing
or exiting fromthe program. Inthe spring (end of the school year), the
Six taskswere again administered to al studentswho received Reading
Recovery servicesduring theyear. Spring scores served asthe post-
test measurein comparing the progress made by Reading Recovery
childreninthevariousend-of-program status groupsto each other, and
to childrenintherandom sample.
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Resear ch Questions

How many children wer e served and who was served
in Reading Recovery?

A total of 3,612 children were served in Reading Recovery in
Georgiain 2002-2003. Thechildren served in Reading Recovery
arethelowest performing childrenintheir first grade classesin
reading and writing. Table 1 describes the Reading Recovery
childrenin Georgiaintermsof gender, native language and race/
ethnicity. Of thechildren served, 79 percent werenative English
speakers, 17 percent spoke Spanish, and 4 percent were speakers
of other languages. 1n 1998-99, 92 percent of the children were
native English speakers. Over thelast fiveyearsin Georgiathere
has been alargeincreasein the number of childrenin Reading
Recovery who arenative speskersof languagesother than English.

Reading
Recovery
Description n col %

Sex

Male 2107 58%
Female 1505 42%
TOTAL 3612 100%
Native Language

English 2844 79%
Spanish 608 17%
Chinese 5 0%
Other 154 4%
TOTAL 3611 100%
Race/Ethnicity

Native American 1 0%
Asian 92 3%
Black 41%

Hispanic 18%

Pacific Islander 0%
White 38%
Multiethnic 1%
TOTAL 100%
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“1 have noticed
the students
taking what

they have
learned [from
Reading
Recovery] and
applying it to
other areasin

the classroom’

Firg-Grade
Non-Reading
Recovery Teacher



“| believethis
program
reacheschildren
inaway no

other has.”

GloriaGarrett
Firs GradeTeacher
M uscogee County

Resear ch Questions (Continued)

What wasthe end-of-program statusof children served by
Reading Recovery? What per centage was successfully
discontinued?

Accountability isimportant in evaluating all interventions. In Reading
Recovery al children served even if served for only one day are
accounted for. At the end of each child’'s series of lessons, a status
category isassigned. The

five status Categori es Figure 7: End-uf—P_rugam Status for all
(described in detail on Children

. None of the
page 8) ae aS follows: Recommended Ab?ve
(a) discontinued, (b) 15% 1% Discontinued
recommended action after incomplete

14%
a full program of 20

weeks, (€) incomplete
program at year-end, (d)
moved while being
served, and (€) none of

63%

the above.

A tota of 3,612 Georgiachildren were served in Reading Recovery in
2002-2003. Figure 7 showsthe outcomes of theintervention for each
of these children. On average, it took 15.7 weeks for discontinued
childrento reach averagelevelsfor their class.

Children’s programsthat are cut short by mobility, insufficient timeat
theend of theschool year, or by rareand extreme circumstances cannot
be considered full instructional programs. Therefore, another way to
interpret the data may be useful. The number of children who
discontinued can a so be examined asa percentage of the childrenwho
had an opportunity for afull program of 20 or moreweeks.

Figure8, onthefollowing page, showsthat 81 percent of the children
who had an opportunity for afull program were discontinued from
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Resear ch Questions (Continued)

Reading Recovery. A tota
of 2,775 children had full
programsand of these 2,247 Other
or 81 percent were
successfully discontinued
fromtheprogram. Theseare
impressive results for
childreninitialy identified as
thelowest achieversinther

Program Children

81%

Figure &: End-of-Program Status for Full

19% Discontinued

classes.

What wasthe progress of the Georgia Reading
Recovery children on text reading?

The Observation Survey isdivided into two parts. Part Oneisthetest
of text reading. Fall scoresand year-end scoreswere used to examine
progresson text reading for three Reading Recovery status categories
(childrenin‘moved’ and ‘ none of theabove' categorieswere either
unavailablefor year-end testing or numbersweretoo smdl). Figure9

: ) ) shows the
Figure 3: Progres=s of Reading Recowvery Children

on Text Reading progress Of
Reading
2 . Recovery

= Z8 .
% 1= / ——Dir cmntinuad Chlldredn and
E 1w |t R rcmmmend sd r a n o m
E . » Incamplatas sam?p | e
. 1 il Randmm Sampls d]ildrmmte(t
Fall Taar-an 4 reading_ AS
canbeseenin

thefigurethe Reading Recovery children areclosingthegapwith their
average peers and madefaster progress. Reading Recovery children
made an averagegain of 18.6text levelscomparedto 14 levelsfor the
random sample.
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“ One-on-one
Interaction
makes such a
difference...every
child should
havethe
opportunity!”

GeorgiaParent



“The [ Reading
Recovery]
students become
more confident
Intheir abilities
and, therefore,
take morerisks.
Oncethey reach
acertainlevel
of confidence,
they quickly
grow asreaders
and writers.”

Julie Wenzell
Reading Recovery Teacher
PowersFerry Elementary

What were the gainsfrom exit to year-end testing of first-
round Reading Recovery children who wer e successfully
discontinued?

Theresponseto thisresearch question representsthefirst follow-up
study of thisyear’sReading Recovery children. Thisshort-termfollow-
up study exploresthe gainsof children who discontinued during the
first-round of Reading Recovery fromthetimeof their exit from service
totheend of thefirst-gradeyear.

An important guestion to ask about interventionsiswhether or not
upward progress continues after theintervention hasended. After being
discontinued from Reading Recovery services, childrenreceivenofurther
supplementary hel p but are expected to continue to make progresswith
good classroom instruction. In order to determine children’s progress
after the intervention ends, scores of al first-round children who
discontinued wereexamined.

All six literacy

tasks were Figure 10: Progress on Text Reading of First-
administered to round Successfully Discontinued Children
Reading 25
Recovery 20 +
children at the | 1 /ff“”ﬂ
beginning of the 10
year and/or upon 5 -
entry into the 0 - -

Fall E=t Year-end
program, at the

time of exiting
the program, and at the end of the year. Figure 10 showsthe progress
ontext reading of children who were successfully discontinued fromthe
program.

First-round childrenwho met thestringent criteriafor discontinuing from
Reading Recovery servicesappear to have devel oped asdlf-extending
system asevidenced by their progressintext readingin Figure 10. These

children continued to make noticeabl e progress after theintervention
ended.
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What isthelevel of implementation of the Reading Re-
covery program in the schools?

Many factors have been shown to influencethelevel of successin
Reading Recovery. Oneof thesefactorsisfull implementation or full

“coverage.” Full
implementationor full
“coverage’ hasbeen
reached in a school
orinadistrict when
there is sufficient
trained teacher time
availableto servedl
of the children
defined as needing
the service in the

Percent of Schools

Figure 11: Estimated Level of Reading Recovery

30
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éJl,II[

«25% 15-43x 50-F4x  TI-39x 100

Level of Coverage

school or thedistrict (Figure 11). Schoolsand districtsmovetofull
coverageover time. Only at thepoint of full coveragewill thedramatic
decreaseinthenumber of childrenwith difficultiesberedized. Schools
and districts should have plansto work toward full coverage; most
problemsdisappear asfull coverageisachieved.

Percent

Discontinued

Figure 12: Percentage of Children Digcontinued
by Percentage of Coverage

Theinfluenceof
the level of
Reading
Recovery

coverage on

student

(1]
40
1] T T

outcomes is

<20

Level of Coverage

25-T4x

showninFigure
12. It is clear
that thelevel of

T5-1002

effectiveness

increased with theincreased coverage, supporting theimportance of
adequate coverageinaschool. Schoolswith 75 percent to 100 percent
coverage discontinued approximately 17 percent morechildrenthan
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“[Reading
Recovery] is
the most
positive
approach to a
child's
reading
devel opment
that our
school system
has today.”

Parent from
Muscogee County
School District



Reading Recovery in Georgia...the last five years
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Children, regardless of circumstances, have the
right to a quality education that assures they
become independent readers and writers early
in their school careers.

Children deserve the opportunity to hear and to
read a wide variety of high quality texts that
reflect the diversity of our society.

Children have the right to skillfully and success-
fully use the tools of literacy for a wide range of

purposes related to present and future life in our society.

Reading Recovery is the right of every child who needs extra
help during the first years of schooling to acquire the inde-
pendent reading and writing skills necessary for further learn-

ing.




Reading Recovery in Georgia...the last five years

Teachers and children deserve to work in well-managed,
well-supplied educational environments and with
administrators who support their efforts.

Professional development that is research-based,
continuous, and high quality is central to achieving
literacy success for all children.

Training and professional development are ongoing
processes that are the basis for successful
implementation of the Reading Recovery

program for children.




“With a Reading Recovery program, no
child will be left behind.”

GeorgiaClassroom Teacher

Reading Recovery/L iteracy Collabor ative Programs
Department of Early Childhood Education
GeorgiaSateUniversity

M SC 6A0540

33 Gilmer Sreet SE, Unit 6

Atlanta GA 30303-3086

Phone: 404-651-1216

Email: rrlc@langate.gsu.edu




