
The Newslet ter of  the Department  of  Counsel ing and 
Psychological  Services 

 New professional counseling 

students are on a quest to develop 

their specific theoretical orientations. 

However, there are a plethora of 

popular psychotherapy and develop-

mental theories to choose from. How 

does one develop, select, and prac-

tice oneõs particular theoretical orien-

tation? This article will propose a de-

velopmental theory of theory develop-

ment for new counseling students, 

drawing on other accepted ideas as 

the foundation.  

  

The use of the term quest in 

this description of theory develop-

ment is not only accurate, but poetic. 

A quest can be defined as a search or 

pursuit made in order to find or obtain 

something. However, even more fit-

ting is the alternate medieval ro-

mance definition, which defines a 

quest as an adventurous expedition 

undertaken by a knight to secure or 

achieve something of value 

(Dictionary.com 2008). While profes-

sional counseling students are not 

exactly knights, they are on adventur-

ous journeys to secure or achieve 

something of great significanceñ

developing a theoretical orientation. 

  

The term theory has many 

different meanings. In psychotherapy, 

a theory is a consistent perspective 

on human behavior, psychopathology, 

and the mechanisms of therapeutic 

change, and may also include expla-

nations of personality and human 

development (Prochaska & Norcross, 

2007). New professional counseling 

students are not only quickly inun-

dated by an academic class desig-

nated solely to theories, but they 

soon discover that theory is an inte-

gral and overall theme that runs 

throughout all classes, including Ca-

reer Theory, Assessment, and Inter-

vention, Family Systems, Group 

Counseling Systems, and Develop-

mental Counseling. Students are 

taught that no theory is supreme or 

omnipotent. All the same, a theoreti-

cal orientation is necessary for direc-

tion and can be likened to a map, in 

which one finds essential information 

highlighted and directions regarding 

the route and overarching goals of 

travel. But for students who are wary 

or cautious to select one theory, it 

may be helpful to remind them of 

Norcrossõ perspective that a volun-

tary decision to label oneself an ad-

herent of a specific theory does not 

constitute a lifetime commitment of 

strict adherence or reverence 

(1985). 

  

Moreover, the flexibility com-

ponent of theoretical orientations 

highlights the relevance of change or 

development, in which oneõs theoreti-

cal orientation evolves over time. 

Therefore, a developmental theory of 

theoretical orientation for profes-

sional counselors can be proposed. 

This proposal of theory development 

will draw on Donald Superõs leading 

theory of career development.  
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FROM THE EDITORé 
 Perhaps, if one is inclined to intentionally pursue them, opportunities to learn are embed-

ded in every circumstance that we find ourselves and in each person whom we encounter. Nonethe-

less, certain seasons of life seem to be exceedingly abundant with a vast array of rich learning experi-

encesñas if their sole purpose is to teach us something special. Like a child sprouting preadolescent 

legs, this growth, though necessary and desired, can be painful. Personally, and maybe for many of 

you as well, this semester has found me wrestling to integrate a recognition of all that I have yet to 

learn and a belief in my own efficacyñto thrive in the midst of becoming.   

  

Aware of this struggle, my internship supervisor gave me an article to read entitled, The 

Wizard in the Closet. In it, a now successful professor recalls her days as a rather dreadful student 

and fondly remembers how she was deeply impacted by a certain writing professor. Reflecting on her 

experience, she makes the following observation:  

 

This is what we forget as teachers: how close the poor student often is to doing good work, 

and how great the distance feels to her between who she is and who she could be. We for-

get how painful it is to be between selves; how all of us, always, are between selves, and 

that it is in that desolate gap that everything true and useful is happening. The trick for the 

writerñand the teacher, and the person-in-the-makingñis to stay aware of that gap and to 

write from, to teach from, to be from the other side, the better side (Sellers, 2007).    

 

Simple as it may seem, this concept profoundly affected the way that I view myself. I was reminded 

that, as a daughter, a sister, a friend, a partner, a counselorñas a human being in this worldñI will 

always be a person-in-the-making. There will never be one year, one day, one moment when, all of 

the sudden, I have simply arrived. How freeing!   

 

 Maybe your own journey has not led you through this land of self-doubt, but if it has, I hope 

that you will find comfort in the remembrance that no matter how vast the distance between who you 

are and who you want to be, life countsñall of it. This issue of the CPS News describes some of the 

journeys that we, as helping professionals, often embark upon. My sincere appreciation to all of you 

who contributed. 

 

  Lastly, I would like to introduce Michael McAllister, the new editor of the CPS News. Please 

know that it has been an honor and privilege to serve our department in this way and I look forward 

to staying up-to-date with the CPS Department through the good work that, with your contributions, 

Michael will do as the editor of this newsletter. 

 -Kelsey T. Coleman 

Reference: Sellers, H. (2007). The wizard in the closet. The Sun, 384 , 17-19. 
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M ESSAGE FROM  THE  CHAIR  

  

Dear Students, 

  This has been an exciting academic year for our department. I have much good news to report to you. First 

and foremost, our department was ranked 19th in the nation by U.S. News and World Report. This is the first time that 

we have been ranked in the top 20. This ranking will help in recruiting students and will also bring prestige to you all as 

alumni of the CPS Department. In addition to our departmental ranking, U.S. News and World Report ranked the Coun-

seling Psychology and Counselor Education and Practice doctoral programs 2nd and 4th, respectively, for scholarly pro-

ductivity. This high, national ranking in scholarly productivity indicates that you are studying in an environment with 

faculty who are not only conducting the latest research, but are also well versed in the top research in the field. 

  

 Drs. Ancis and Chung have both been awarded promotion to full professor and Drs. Dew and Varjas have been 

awarded tenure and have been promoted to Associate Professors. Congratulations to these very talented faculty who 

have contributed a great deal to the excellent reputation of our department. 

  

 Dr. Catharina Chang was recently awarded the ACA Research Award and Dr. Barry Chung has been elected to 

Fellow status in the Society for the Psychological Study of Ethnic Minority Issues of APA. 

  

 Emily Graybill (School Psychology doctoral student) received the Teachers of School Psychology PsychCorp 

Graduate Student Scholarship and Amy McLeod received the Glen Hubele National Graduate Student Award from the 

American Counseling Association. Chinwé Uwah was awarded the Peg Carroll Scholarship  by the Association for Spe-

cialists in Group Work. For her research, Karia Kelch-Oliver has been awarded the Dan Sweat Fellowship by the Andrew 

Young School of Policy Studies. Dr. Erin Mason received the Donald Hood Student Research Grant from the Association 

for Assessment in Counseling and Education. Philip Gnilka received the Outstanding Graduate Student Award from the 

Association for Lesbian, Gay, Bisexual, and Transgendered Issues in Counseling. 

  

 There have been so many student presentations at conferences this year that I have lost count. The School 

Psychology faculty and students presented at least 19 papers and posters at the National Association of School Psy-

chologists conference. Four students presented at the Association for Women in Psychology Conference, mentored by 

Dr. Gormley. Several students, faculty, and graduates presented at the American Counseling Association National Con-

ference. 

  

 Many faculty members serve as either editors or editorial board members of national, top-tier journals. They 

have been quoted in national publications related to their expertise. Their publications and presentations are too nu-

merous to mention. In addition, faculty dedicate a great deal of time mentoring students into the profession. 

  

 It is a pleasure to be a part of this exciting and productive department. I encourage you to seek out faculty 

members who have research interests that match yours and consider involvement in professional organizations. This 

work will enrich your studies at GSU and also your future career. 

  

 If you are graduating in May, I wish you the very best. Thank you 

for choosing CPS and Georgia State University. Please stay connected 

with us in the future. 

 

Best wishes, 

JoAnna White 
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(A DEVELOPMENTAL QUEST FOR A THEORY CONTõD FROM P. 1) 

 

According to Niles and Harris-Bowlsbey (2005), Superõs stages of career development consist of the following stages: 

growth (childhood), exploration (adolescence), establishment (early adulthood), maintenance (middle adulthood), and 

disengagement (late adulthood). In respect to the notion of flexibility and multicultural awareness, this theoretical pro-

posal suggests that the given ages for each stage are only general time frames and may differ based on the age of the 

specific student entering the professional counseling field. 

 

The first stage, growth, can be applied to the time period before one enters the counseling profession, in which 

the task is to develop a sense of self based on oneõs unique personality, experiences, and contextual history. This sense 

of self or self-concept will greatly influence oneõs future development of a theoretical orientation. The next stage, explo-

ration, will likely be during young adulthood, or may be delayed until one actually enters graduate school. The tasks dur-

ing exploration are crystallization, specification, and implementation. This can be directly applied to the development of 

a theoretical orientation in graduate school. At this time, one learns the theories in classes, crystallizes (i.e., begins to 

specify), and eventually implements a theoretical orientation when internship begins.   

 

Consequently, the next stage, establishment, occurs throughout the internship and into the first counseling job 

immediately following graduate school. During establishment, the tasks require professional counseling students to sta-

bilize, consolidate, and advance their specific theoretical conceptualization and interventions. Maintenance, the follow-

ing stage, will likely be during early to middle adulthood, in which one is challenged to hold, update, and renovate his or 

her theoretical orientation and practice. However, this theory proposes that Superõs stage of disengagement does not 

apply to theoretical orientation. Superõs stage of disengagement consists of the tasks of decelerating and retiring (Niles 

& Harris-Bowlsbey, 2005). While professional counselors may eventually retire, this theory proposes that the counselor 

never completely disengages; that is, the theoretical orientation has now become a part of his or her worldview and this 

is not something from which one can ever completely retire.                          

 

In conclusion, this article has proposed, based on the foundation of Superõs theory of career development, a 

theory for the development of professional counselorsõ theoretical orientations. This theory is not omnipotent or immuta-

ble or supreme. Multiple other theories of theoretical development could be suggested based on different perspectives, 

such as cognitive, behavioral, or sociological theories. However, the theory suggested here provides a useful framework 

of stages to describe and explore the development of a professional counselorõs theoretical orientation. For the student 

who is experiencing anxiety or uncertainty on the quest for a theory, it may be helpful to see the flexibility in the pro-

posed stages and recognize that a theoretical orientation is not a static, fixed choice, but rather a dynamic evolution 

over time. As previously mentioned, theoretical orientations can be likened to maps, guiding the journey traveled with 

clients. Remember that in the end, though, the specific map or theory that each future professional uses will not be as 

memorable or meaningful as the process and beauty of the unique journey taken with each and every individual served. 
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Service Project 

BY Tracy Roberts 

 

On Saturday, December 15, 2007, members of the student Rehabilitation Counseling Association at GSU volun-

teered 15 hours of time to travel over 140 miles in order to deliver meals to 35 clients of Project Open Hand in the Marietta 

area northwest of Atlanta. Afterwards, these RCA members enjoyed lunch together at the Colonnade near Open Handôs head-

quarters in Atlanta. 

 

Project Open Hand helps people prevent or better manage chronic disease through Comprehensive Nutrition CareÊ, 

which combines home-delivered meals and nutrition education as a means of reinforcing the connection between informed 

food choices and improved quality of life. Furthermore, Open Hand seeks to eliminate disability and untimely death due to 

nutrition-sensitive chronic disease. More information about Project Open Hand may be found at http://

www.projectopenhand.org/. 

  

Pictured below, from left to right, are Frances Asiedu, Bridget Metzger, Amanda Waters, Jocelyn Smith, and Tracy 

Roberts. 

 

Rehab Alumni News 

BY Bridget Metzger 

 

 Ashley Tricquet, class of 1998, is the Clinical Director for a non-profit or-

ganization in Atlanta called CHRIS Kids, Inc., which serves children 5-18 years of age 

with a variety of mental health and substance abuse issues in its counseling center. Ash-

ley has maintained her CRC as well as becoming an LPC and a MAC (Master's Addic-

tion Counselor). 

 

 After graduation, Leslie Schuster-Levitt , class of 1998, worked for United 

Cerebral Palsy of New York City, Inc. for over seven years. Approximately 3 years 

ago, Leslie gave birth to premature twin girls and decided to stay at home with her chil-

dren. She reports that, developmentally, her girls have fully caught up and are doing 

ñamazingly well.ò She plans to return to rehabilitation counseling when the children are 

in school full-time. 

 

(CONTôD ON P. 10) 

REHAB NEWS AND NOTES 

BY BRIDGET METZGER, TRACY ROBERTS, AND AMANDA WATERS 

NEWS FROM THE FIELDé 

 Michael White, a renowned family therapist and founder of Narrative Ther-
apy, passed away on April 5, 2008. ñFacilitating a Mutually Acceptable Definition 
of the Problemò and ñExternalizing the Problemò are therapeutic techniques that 
arise out of the Narrative Therapyôs theory. Though he is certain to be missed, Mi-
chael will undoubtedly live on through his immense influence and contribution to 
the counseling field.  
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 Every year the students of the CPS Department nominate candidates to receive the Annual Mentoring Awards. 

Ultimately, one faculty member and one student are selected to be recipients of these respectable awards. These indi-

viduals are recognized for their commitment and effectiveness in mentoring studentsõ professional and personal devel-

opment (e.g., program planning, knowledge, critical thinking, professional identity, career planning, counseling or psy-

chological skills, ethical behavior, collegial relationships, appreciation of diversity, research, presentations, publications, 

involvement in professional organizations, balance of personal and professional lives, and attainment of grants, awards, 

financial aid, and graduate assistantships). Congratulations to Dr. Barbara Gormley and Sherrie L. Proctor, winners of 

this yearõs Faculty Mentoring Award and Peer Mentoring Award, respectively. 

 

 Dr. Gormley is currently teaching Appraisal, Practicum/Internship, the Doctoral Assessment Series in Counsel-

ing Psychology, and two special topic courses in the summerñthe Psychology of Women and Traumatology. She is inter-

ested in close relationships, especially romantic relationships and mentoring relationships, and what can go wrong in 

these relationships (e.g., coercion). She says, òI am particularly interested in theory and its applications to practice, re-

search, and social justice.ó For her own theoretical orientation, Dr. Gormley integrates adult attachment theory (a theory 

of close relationships) and multicultural feminist theory, as this allows her to òconsider individual differences within the 

context of social and political environments and systems.ó 

 

 In her own training, Dr. Gormley says that she has had four amazing mentors, in addition to many other role 

models. She says, òmost of what they did for me was to believe in me, support me, and encourage me.ó When asked to 

describe these mentors, she says: 

 

My first mentor was a clinical supervisor named Roger Landvoy 

who I worked with for 8 years to learn how to provide psycho-

dynamic psychotherapy. He helped me to understand that I 

have talent and should pur- sue a Ph.D. Dick Fox was a faculty 

member in my Masterõs in Counseling program who gave me 

many opportunities, including teaching opportunities while I was a 

doctoral student. Fred Lopez was my doctoral advisor and disser-

tation chair, and he made sure that I was prepared to do research and to get an academic position. Ben Pressk-

reischer was a clinical supervisor at my pre-doctoral internship who helped me learn how to manage extremely 

difficult cases and to interpret Rorschach test results using object relations theory. I also consider Ruth 

Fassinger, Michele Boyer, and Jeff Ashby important influences. 

 

When asked what she wishes to impart to those she mentors, Dr. Gormley replies: 

 

I would not be a faculty member today without this much mentoring, so I know how important it can be. Some of 

us do not have all of the support we need to succeed at this level, whether because we are the first people in 

our families to get advanced degrees, because we are not encouraged to pursue careers as women, or because 

there are few role models in our chosen profession of the same race or ethnicity, nation of origin, sexual orien-

tation, or gender. Helping members of marginalized groups find the mentoring they need is an integral part of 

my approach to my research team, to teaching the Psychology of Women class, to the dissertation support 

group I provide to students in my department, and to working with GRAs, GTAs, advisees, and student co-

authors. What I have to give is what I was given by my mentors, which is a continuous belief in what they can do 

and ongoing support for doing it within a high quality relationship. For instance, a group of students from the 

Psychology of Women class and my research team recently presented a panel of papers at a national confer-

ence. Their work was of such high quality that it was of interest to faculty members from other universities. Even 

though most of them were Masterõs students, now they know they can contribute something new to the field! 

(CONTõD ON P. 11)  

CPS MENTORING AWARDS  
BY KELSEY COLEMAN 

(CONTõD FROM P. 2) 
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was given by my mentors, which is 

a continuous belief in what they 
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School Psychology Students Represent!  

BY Ashley Shepps  

 

This yearõs National Association of School Psychologists (NASP) Annual Convention was held February 6-9, 2008, 

in New Orleans, LA. Georgia State University was strongly represented at this yearõs convention, with approximately 50 

students and faculty in attendance. The convention provides students with an opportunity to maintain our current levels of 

training and practice, promote our long-term professional competence, increase our involvement in the field, and continue 

to develop our professional identity. The convention also provides students with the opportunity to present their current 

research interests and findings to those in attendance. Collaboratively, Georgia State University students and faculty made 

18 presentations at this yearõs convention. 

 

As graduate students, our demanding schedules do not always allow us the time to be knowledgeable and up-to-

date on the current research projects of our fellow students and faculty. However, attending the convention provided stu-

dents and faculty with the unique opportunity to support one another and to become knowledgeable about the current 

research projects within our department. The following presentations were made at this yearõs NASP Convention: 

 

Symposium 

Universal Screening for Behavioral and Emotional Problems at School 

Dr. Kamphaus and Kristen Mays were part of a symposium that discussed the clinical assessment and scientific issues 

associated with childhood behavioral and emotional universal screening at schools. 

 

Paper Presentations 

Professional Development that Builds Capacity for Behavioral Interventions 

Emily Graybill, Donna Kreskey, Paula Freer, Tracey Boney, Lynnae Psimas, Michelle Bolling, and Dr. Truscott presented a 

paper reporting on a collaborative professional development project that targeted special education teachers trained in an 

evidenced-based functional behavioral assessment and behavioral support plan process. Their presentation also provided 

information about the essential elements of effective and acceptable professional development projects that school psy-

chologists can apply in their schools. 

 

Effective Parent Training in Childhood Sexual Abuse 

Brandi Wells and Arcella Trimble presented a paper providing school psychologists with the necessary skills needed to 

develop parent training for parents who have been sexually abused. Their presentation also included a discussion of the 

most effective interventions to use when working with parents of sexually abused children. 

 

School Psychologists Increasing Student Achievement through Teacher Capacity 

Michelle Bolling presented a paper addressing ways in which school psychologists can maximize the potential positive ef-

fects of professional development (PD) activities created for teachers. She also discussed PD practices that have proven 

to increase teacher attendance, engagement, and affect lasting change. 

 

School Psychology and Disability Studies: Missing Voices in Our Research 

Dr. Roach, Cori Wixon, and Tanya Talapatraõs presentation reviewed published articles that include the òvoicesó and per-

sonal perspectives of children and youth with disabilities or social-emotional difficulties. Results suggested that the major-

ity of published articles do not include the perceptions of these students. Their presentation concluded by discussing rec-

ommendations for school psychology researchers interested in including the voices and perceptions of students with dis-

abilities in their research. 

 

Bridging the Gap: Faculty, Student, and Practitioner Mentorship Collaboration 

Lillie Huddleston, Keily Webb, Erin Harper, and Sherri Proctor presented a paper describing the development and imple-

mentation of a research based mentorship model for school psychology graduate students. Their presentation also called 

attention to the benefits of mentorship for underrepresented or marginalized groups within the field of school psychology. 

(CONTõD ON P. 15)  
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AN HONEST CONVERSATION ON VALUES (WELL, SORT OF) 
BY KYLE KEANE AND JEFFREY LUCE 

Warning: this article is an account of an HONEST 

discussion between two students about our views of how 

values have impacted our work as counseling interns. Actu-

ally, values might not be the right word. As we sat down 

over a pint to figure out what we meant by values, we really 

spent our time talking about spirituality. So, in the pursuit 

of honesty, this is actually an article about spirituality and 

the role it has played in our individual practices (hence the 

warning). Are all the views of our peers throughout the de-

partment represented? Absolutely not. Might some people 

be offended by the views that we have? Possibly. Will this 

discussion challenge people to take a hard look at them-

selves and their experiences as counseling students? We 

hope so! 

 

This conversation is not a new 

one. Since starting the Professional 

Counseling Program in May, 2007, spiri-

tuality has been a constant topic of dis-

cussion between the two of us. Most of-

ten weõve never really intended to talk 

about spirituality, as these discussions 

have typically evolved from conversa-

tions about theory, multiculturalism, or 

some other counseling related topic. 

Somehow, however, we always seem to 

find ourselves involved in discussions about faith. Maybe 

weõre both drawn to this topic because we both have a cer-

tain attraction to the òdangerousó subjectsñthose that 

donõt generally lead to the warm fuzzies of political correct-

ness. More than that, though, for both of us, spirituality 

plays a huge role in our development as counselors. In re-

gards to spirituality, the two of us have a lot in common. 

We have each held similar spiritual beliefs, served in for-

mal ministries, and, for both of us, faith played a significant 

role in our journeys to wanting to become counselors. At 

the same time, in regards to how we view our faith now, 

there are many differences between the two of us. It is in 

exploring these differences that we have both learned the 

most about each other and about ourselves. This article is 

a brief excerpt from one of those discussions. 

 

Kyle: Jeff, you are doing your internship at a Christian coun-

seling center. What is that experience like? 

Jeff: Itõs been an awesome experienceña great setting, 

great coworkers, great supervisor. I guess one challenge 

Iõve had is that when you say youõre a Christian Counselor, 

people place a certain expectation on you. They assume 

that you share a common language or hold all of the same 

beliefs, from theology to lifestyle choices, but often thatõs 

not the reality. 

Kyle: Whatõs been challenging about having that label? 

Jeff: In the church, I think thereõs an assumption that put-

ting the word Christian in front of another word automati-

cally legitimizes and rules out all questions about the sec-

ond word. Christian music, Christian books, Christian 

counselingéIõm learning that Christian does not work 

really well as an adjective. Itõs a noun; in my case, me. 

Thatõs what Iõm trying to work on. In my experience, to say 

that Iõm a Christian counselor can be confusing. As a 

counselor in this setting, I often have to ask if my clientsõ 

religious experiences are helping them or hurting them. If 

theyõre hurting them, the question becomes how do you 

steer them away from the unhealthy parts, but still keep 

the good. There have been a number of 

times Iõve had to push people away 

from their spirituality because theyõve 

used it as a way to hide from the real 

issues behind their problems. 

Kyle: Thatõs interesting; my experience 

is often the exact opposite, which is 

something I didnõt expect in working at 

a secular treatment center. Our pro-

gram is centered on a 12-step model so 

challenging our clients to build a spiri-

tual life becomes really important for 

long-term recovery. 

Jeff: Whatõs it like facilitating that process as a counselor? 

Kyle: Honestly, thatõs been an area that Iõve really just 

fumbled my way through so far. Itõs been a long time since 

I really knew what I believed, spiritually speaking, and for 

the last few years Iõve tried to just avoid the question. 

Most of my experience of spirituality has been centered in 

religion and I find thatõs also the experience of a lot of my 

clients. For some of us, me included, that means there is 

some pretty strong bias discussing the whole idea. Bring-

ing all of those components into the group with me and 

then having to help start others onto their own spiritual 

journeysñwell, itõs challenging. When we discuss the 

topic, itõs an exploration process for me as well as for my 

clients. I think thatõs a good thing in a lot of ways, but I 

also have to check myself for countertransference and 

bias a lot. 

Jeff: Does spirituality only come up in relation to 12-step 

or is it present other places? 

Kyle: I would say it comes up daily in some way or an-

otheréin multiple ways. A lot of my clients are very reli-

gious and bring that into the group with them. A lot of my 

clients also happen to have severe mental illnesses. 

Therefore, as therapists, weõre often in the position of hav-

ing to define what the client is saying in the right context. 

Is it faith? Metaphor? Delusion?          (CONTõD ON P. 13)  
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Adventure Therapy: Experience as a Metaphor for Life 
BY Jared T. Smiley 

 

òWriting about music is like dancing about architecture.ó 

ñAnonymous 

 
Have you ever heard of Adventure Therapy? Would you be interested in taking an Adventure Therapy course? This 

article will provide you with information about Adventure Therapy (AT), what to expect as a student in the course, and what you 

need to know in order to get registered.  

 

So, what is AT? While many speculate about the origins of the above quotation, its relevance to the therapeutic process 

becomes quite clear when viewed through the lens of AT. Just as it does not make sense to dance about architecture, AT posits 

that it does not make sense to talk about therapy, but rather to experience it. AT is a group approach to therapy that uses games, 

activities, and initiatives to construct an experience for the client that will serve as a metaphor for daily life. In AT, therapy be-

comes an actual experience that facilitates positive change. So, AT is more than just dialogue; it is the experience of therapy. 

 

The purpose of AT is two-fold: (1) For the facilitator or therapist and (2) for the client or participant. For the benefit of 

the therapists, AT adds to the repertoire of techniques and activities allowing them to be more creative with their clients and, 

ultimately, more intentional with their interventions. AT therapists facilitate group development by cultivating Yalomôs thera-

peutic factors of group psychotherapy. Some of these factors include instillation of hope, universality, imparting information, 

and imitating behavior. For a complete list, refer to Irvin D. Yalomôs, The Theory and Practice of Group Psychotherapy (1970). 

These conditions are vital for the group process and are necessary factors for effective group therapy. For the participant, AT 

purposes to create a group experience that will allow the individual to engage by choice and succeed through the nonjudgmental 

encouragement of others. AT engages individuals in stressful group situations to allow gains in insight. This experience is then 

treated as a metaphor for the individual to take out into his or her life. For this reason, AT is considered a metaphorical therapy. 

The group experience acts as a catalyst for the individual to grow, which is then translated into everyday life. ñAT gives you an 

alternative concrete experience where metaphor can be more readily drawn,ò says Dr. Jeff Ashby, a faculty member of the 

Counseling Department and instructor of the AT course here at Georgia State University. 

 

So, can any therapist or facilitator use AT techniques? Yes. The games, activities, and initiatives of AT can be adopted 

by any theoretical orientation, thus AT is a-theoretical. One of the purposes of AT is to allow therapists or counselors to become 

more intentional and creative with their clients. Given the wide array of techniques offered by AT, a therapistôs ñtool boxò can 

be enhanced by integrating these activities and experiences into his or her clinical practice. With more tools at the therapistsô 

disposal, they can be more deliberate with what they choose for their clients. AT is a general therapy that can be used with a 

variety of clients, including corporate groups, defiant adolescents, depressed clients, and many other populations. 

 

With a better understanding of AT as a group process, take a look at what the course 

here at Georgia State University has to offer. The course is 45 hours and worth 3 credits. It is 

held at the Indian Creek Lodge during the week of Maymester finals, Monday through Sunday. 

On Monday through Friday, classes meet from 5:00 p.m. until 10:00 p.m. Saturday and Sunday 

classes meet at approximately 8:00 a.m. until 6:00 p.m. and consist of ropes courses (low chal-

lenge on Saturday and high ropes on Sunday) followed by processing and discussion. There is 

absolutely no physical requirement for this course; anyone can participate in any of the exercises. 

Also, every challenge is considered ñchallenge by choice,ò with no required explanations for 

choosing not to participate. The course is only held in the summer and the number of students 

who register determine whether or not it is offered. Students interested in enrolling should e-mail 

Dr. Ashby during the beginning of Spring semester, as he begins taking names in January. The 

class is typically full by the end of the month. Start considering whether or not you would like to 

enroll in this course next year!  
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 After completing an internship in state VR and working almost 18 months with the State of Georgia in Gainesville, 

Denise Keppel, class of 2006, accepted a position with M Hayes, a managed care company, as a vocational consultant on a 

worker's compensation caseload in central North Carolina. 

 

Combat-related Posttraumatic Stress Disorder: A Current Picture 

BY Amanda Waters 

 

 Previously known as shell shock and battle fatigue syndrome, combat-related Posttraumatic Stress Disorder (PTSD), 

is more of a household name than ever before. With all of the news coverage on the war in Iraq, America is observing the im-

pact of combat on soldiers. Many soldiers are speaking out about their experiences through media interviews and publications 

on personal websites. 

  

America has witnessed dramatic shifts in those individuals who serve in the armed forces. During the Vietnam War, 

many men were drafted and given a one-year tour of duty. With the draft no longer in place, the Persian Gulf War was com-

prised of career soldiers serving a six-month tour of duty. The most recent Iraq war is made up mostly of reservists who are 

being given two-year tours. These soldiers are often given more than one tour of duty or finding their original tour of duty 

extended.  

  

Like the Vietnam War, soldiers returning from Iraq face the task of integrating their civilian and military identities. 

These soldiers, who experience harsh and life-threatening situations, are quickly thrown from one culture to another. In addi-

tion to PTSD, wounded soldiers are returning and surviving. Catastrophically wounded soldiers in the Vietnam War had ap-

proximately a 10% chance of survival; currently, many sources report the survival rate of catastrophically wounded soldiers as 

90%, due to an increase in medical technology and quicker response rates in the military zones. With a catastrophic injury, 

there is an increased chance for the development of PTSD. Therefore, in addition to these polytrauma victimsô long term 

medical care, they will also need psychological care. 

  

There has been a tremendous amount of self-advocacy on the part of the soldiers returning from the Iraq War. These 

men and women are speaking out to break the stigma of having a PTSD diagnosis. However, with soldiers still being deployed 

and tours being extended, there will be much to do in the years to come. These military veterans present a population with a 

growing need for rehabilitation counselors and other mental health professionals.  

 

Alumni Spotlight on Joyce K. Kinnard 

BY Tracy Roberts 

 

Joyce Kinnard, pictured below, finished her undergraduate studies at the University of Michigan with the intention of 

pursuing a career in psychology, inspired by several of her professors, including 

Dr. James V. McConnell. After graduating with a B.A. in Psychology, however, 

she was sidetracked by her interests in advocating for individual rights, the envi-

ronment, and auto safety, and she decided to go to law school.  

 

After graduating from law school and passing the bar exam, Joyce moved 

to Washington, D.C., where she began working at the National Clean Air Coali-

tion. Defense of the environment was gaining momentum and she learned the 

value of lobbying on ñCapitol Hillò and grass-roots organizing to defend the Clean 

Air Act Amendments.  
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